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CHAPTER I
INTRODUCTION
Rationale.—One of the disturbing social problems of recent years
about which much has been written has been that of high school drop-outs.
Many studies and surveys have been made and suggestions offered to reduce
this tremendous loss of himian resources. But the problem continues to be
a two-headed monster because the vast sea of youth unemployment In the
years ahead Is being swelled at a time when our nation is accelerating
Its demands for skilled workers.^
There were forty-five thousand children in Georgia between fourteen
and seventeen years of age that were not enrolled in school In 1960 and
only thirty per cent of all children who entered the first grade in 1949
graduated in 1961. Georgia's drop-out rate is the second highest in the
2
nation.
The estimated ntimber of national drop-outs by 1970 will be seven
3
and five tenth million. A few. If any. Job openings will be available
for this group since the technological revolution, and especially the
^Albert J. Rlendaw, "Facing Up to the Drop-Out Problem," The Clear¬
ing House. XXXVI (1962), p. 523.
2
Bill Harrell, "Troubled Children Deserve Better Deal," The Atlanta
Constitution (February 25, 1963), p. 4.
O
■^United States Department of Labor, Bureau of Labor Statistics,
Occupational Outlook Handbook (1961), p. 26.
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growth of automation,is rapidly dlsmlnlshlng the number of jobs available
to the unskilled. The high school drop-out clearly ranks well down in
the fold of the unskilled.
In short, the drop-out becomes a potential social problem. The
drop-out is making a significant contribution to our national crime rate,
he adds to the unemployment pool of his community, and he produces a nega¬
tive effect on the student currently enrolled who is looking for an ex¬
cuse to drop out of school.
American public education has been committed for more than fifty
years to a goal of providing a free education through grade twelve for
each child. Steady, though uneven, progress has been made toward achiev¬
ing this objective. At the present time, however, something in excess
of twenty per cent of all students entering grade nine never finish grade
twelve. TherA is every reason to believe that the drop-out problem in
secondary education can not be eliminated in the foreseeable future.^
Caravello states that several generations ago only the more excep¬
tional students continued their education through high school graduation,
or even started high school. Today, however, high school education is
becoming more customary. Never-the-less, nearly half of the teenagers
2
in the United States drop-out of high school before graduation.
A major concern today is for a re-evaluation of our educational
system in order to provide adequate education for our children. This
concern is of utmost importance to the highest governmental officials,
^Kenneth B. Hoyt, "The Counselor and the Drop-Out," The Clearing
House. XXXVI (1962), p. 515.
^S. J. Caravello, "The Drop-Out Problem," The High School Journal,
XLI (1958), p. 335.
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to the parents and to students themselves. The issues are varied and
broad: they range from the ability of our country to compete and survive
in a tension-laden world to the acknowledged duty of a democracy to edu¬
cate its citizens to their fullest potential.
Much discussion has taken place about ways of improving the educa¬
tional system, and many plans such as suitable curricula, accelerated
courses, and more efficient methods of teaching have been instituted.
Valuable as such measures are, any educational system, however excellent,
can only provide the means by which a child may be educated - it cannot
insure that a child will take advantage of what is offered.
In contrast to this drive toward better school programs is the
aforementioned fact that forty per cent of all children in the United
States fail to complete high school; they are drop-outs. This is partic¬
ularly alarming when one considers that in no other country is high school
education so readily available and has so much emphasis been placed on
high school graduation as a minimum educational goal. Leaving school
before graduation is a sharp deviation from this common goal.^
Evolution of the problem.—The school drop-out has been a concern
of the writer for several years. While employed as a secondary school
teacher, it was hypothesized that students who left school prior to grad¬
uation were different from those who completed the twelfth grade. Though
these differences were real, they were not obvious.
The researcher actually investigated some of the "common-sense”
reasons that one would ordinarily expect for a student leaving school.
^Solomon 0. Lichter et. al. The Drop-Outs (New York: The Free Press
of Glencoe, 1962), pp. 1-2.
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It was found that the "common-sense" reasons did not differentiate the
early school leaver from the non-leaver. Students who received good
grades, students from middle-class families, students who did not get
married and many others were found among the drop-outs and well as among
the non-drop-outs. This apparent failure led to the extension of the
hypotheses to Include the probability that the differences between drop¬
outs and non-drop-outs are too subtle to observe with an untrained eye.
The next logical step was to devise a more precise method for study¬
ing the drop-out. The present investigation with its objective method¬
ology naturally evolved.
The writer has a desire to gain from this study Information that
will aid her as a counselor and her co-workers in establishing a program
for working with these students who desire to drop out of school. By
working constimetively with these students, it is hoped that the holding
power of the high school will increase; thereby, increasing the chances
of the would-be drop-out to better adjust to automation and technology,
the world outside the school doors.
Each year this "social dynamite" becomes greater. This being a
reality, the burdens of these youngsters fall on society and we as educa¬
tors (teachers, counselors and administrators) must accept this as out
responsibility and a challenge to do all that is humanly possible to pre¬
pare these youngsters to find a place in this type of tomorrow's world.
Contribution to educational knowledge.—It is hoped from this study
that the writer's findings might yield information which will reveal the
basic causes of the enormous number of drop-outs and answer the following
questions:
1. Do drop-outs possess a lower IQ than students who remain
in school?
5
2. Do drop-outs experience less academic success than those
who remain in school?
3. Do drop-outs participate less frequently in extra-curricu¬
lar activities than those who remain in school?
4. Do drop-outs come from families with lower incomes than
those who persist in school?
5. Do persisters’ parents have a higher educational level
than parents of the drop-outs?
6. Is the family size larger for the drop-out than the stu¬
dent who remains in school?
7. Do drop-outs relate well to their peers and school?
Statement of the problem,—The problem involved in this study was to
ascertain the degree to which certain social and psychological character¬
istics are manifested by school drop-outs and by a matched group of stu¬
dents who remained in school.
Purpose of the study.—The general purpose of this study was to sur¬
vey family conditions, school achievement and participation in extra¬
curricular activities of school drop-outs and non-school drop-outs in
three metropolitan high schools.
More specifically the researcher sought to describe and compare the
following:
1. To describe the socio-economic conditions of a sample
of fifty students who dropped out of three selected
high schools during the 1962-63 school year.
2. To describe the socio-economic conditions of a matched
group of students who remained in school at the three
high schools.
3. To compare the socio-economic conditions of the out-of¬
school group and the in-school group.
4. To compare the socio-economic conditions for the three
groups of drop-outs from the three schools.
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5. To compare the academic achievements of the out”of“school
groups and the in-school groups.
6. To compare the academic achievements of the three groups
of drop-outs from the three schools.
7. To compare the extra-curricula activities of the drop-out
groups and the In-school groups.
8. To compare the extra-curricula activities of the three
groups of drop-outs from the schools.
9. To compare the two groups of students (drop-outs and per-
sisters) on the basis of their relationship with their
peers.
Definition of terms.—The writer feels that an understanding of the
following terms is necessary to this study.
1. ’’Drop-out” is a student who leaves school before completing
grade twelve for reasons other than the following: Illness,
death, transferring to another school in or out of the state,
commitment to a correctional Institution, expulsion, or in¬
ability to meet local standards for slow learning program.
2. ”Socio-economic status” is the position of a student and his
family with reference to their dwelling area, marital status
of family, size of family, parents' occupations, and educa¬
tional levels.
3. "Intelligence” is that trait measured by the Otis Quick Scor¬
ing Mental Ability Test.
4. "Extra-curricular activity" is any organized school activity
other than academic classes.
5. "Academic achievement" is that level of progress measured by
grades given by teachers found on the permanent record cards.
6. "Matched persisters" are those students who continued in
school until graduatloa or who were still enrolled in school
at the time of this study.
7. "In-school students" refers to those persons who were enrolled
in school at the time of this study.
8. "Non-leavers" is used interchangeably with "In-school stu¬
dents ,"
Scope and limitations .--The writer feels that the problem involved
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in this study is inherent in all schools throughout the nation, and unless
some solutions are obtained for solving the greater portion of this prob¬
lem, our nation stands to suffer tremendously.
This study was limited to three high schools and a sample of fifty
drop-outs and fifty matched in-school students from each of the three
high schools.
This study was limited due to the incompleteness and inaccuracy or
unavailability of school records. However, the researcher examined very
source of supplementary data which served to complete the information
carried on the regular record forms.
Subjects and material.—The subjects used in this study were one
hundred and fifty students who dropped out of three selected high schools
during the academic school year of 1962-1963 and a matched group of one
hundred and fifty students who reioained in school. Fifty students in
each group were selected from each of the three high schools: Luther J.
Price, Booker T. Washington and Henry McNeal Turner,
The three schools were selected because each was thought to repre¬
sent a different socio-economic community.
The fifty drop-outs at.each school were chosen by random sampling.
These fifty drop-outs were matched with fifty in-school students at their
particular school, according to grade, sex, age, and I.Q,
Table 1 below affords the reader a picture of the sex of the drop¬
outs and matched persisters and the average age, and I.Q. according to
the grade level of the subjects at L. J. Price.
The data in Table 2 reveal the drop-outs and matched persisters by
sex and the average age and I.Q, by grades at B. T, Washington,
TABLE 1
DROP-OUTS AND MATCHED PERSISTERS AT L. J. PRICE ACCORDING
TO GRADE, SEX AND THE AVERAGE AGE AND I. Q.
L. J. Price
Grade













12 1 1 1 1 19 19 18 18 65 67 91 92
11 3 3 8 8 17 17 16.4 16.4 72 72.6 83.5 84.5
10 3 3 10 10 15.7 15.7 16.8 16.8 78.6 79.3 79.6 79.8
9 9 9 9 9 15.8 15.8 15.3 15.3 80.8 81.2 81.3 81.3
8 3 3 3 3 15 15 14.7 14.7 76.6 76.6 77.6 78.6
No 19 19 31 31
TABLE 2
DROP-OUTS AND MATCHED PERSISTERS AT B. T. WASHINGTON ACCOEDING
TO GRADE, SEX AND THE AVERAGE AGE AND I.Q.
B. T. Washington
Grade














12 4 4 4 4 17.5 17.5 17.5 17.5 88.7 89.4 78.5 77.2
11 2 2 5 5 18.5 18.5 17.0 17.0 78.0 78.6 79.8 79.8
10 5 5 6 6 16.8 16.8 15.8 15.8 76.8 75.7 73.5 74.2
9 14 14 7 7 16.3 16.3 15.7 15.7 70.9 71.8 77.0 77.0
8 2 2 1 1 16.0 16.0 14.0 14.0 69.0 69.5 69.0 69.5
No 27 27 23 23
TABLE 3
DROP-OUTS AND MATCHED PERSISTERS AT H. M, TURNER ACCORDING TO
















12 7 7 3 3 18.3 18.3 18.3 18.3 74.7 74.8 75.3 76.0
11 5 5 9 9 17.2 17.2 17.2 17.2 76.8 76.4 79.3 79.0
10 9 9 7 7 16.4 16.4 16.3 16.3 76.9 77.2 79.3. 79.8
9 2 2 3 3 16.5 16.5 16.3 16.3 68.5 69.9 72.0 72.0
8 3 3 2 2 15.3 15.3 14.5 14.5 62.3 63.3 83.0 83.5
No 26 26 24 24
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Table 3 disclosed the number of drop-outs and matched perslsters on
each grade level according to sex and the average age and I. Q. by grades
for subjects at H. M, Turner,
Materials used In this study Included the following Instruments: the
permanent record cards and related school records, and a questionnaire
completed by teachers of these students.
Locale of the study.—This study was conducted at Luther Judson Price
High School, Booker T. Washington High School, Henry McNeal Turner High
School of Atlanta, and In the administrative offices of the Atlanta Pub¬
lic Schools.
Method of research.—The method of research used In this study was
the descriptive survey method, utilizing the permanent record cards, and
a questionnaire.
Procedural steps.—In conducting this study the following steps were
taken:
1. Permission to execute this study was secured from the
proper school officials.
2. The related literature pertinent to this study was re¬
viewed.
3. Two matched groups of students were selected from each
of the three schools Included In the study. One group
consisted of students who dropped out of school during
the school year 1962-1963 and the other group was com¬
prised of school perslsters.
4. Socio-economic status for the fifty students who dropped
out at each school was described. These descriptions In¬
cluded educational level of parents, places of residence,
occupation of parents, marital status of family and size
of family.
5. Socio-economic status for the fifty students who were pre¬
sently enrolled In school was described. The description
of socio-economic status Included educational level of
the parents, place of residence, occupation of parents.
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marital status of family, and size of family,
6. Academic achievement of the three drop-out groups was
compared by use of the means of teacher grades for the
three groups and "z” scores. Academic achievement of
the In-school groups was compared by use of the same
measures.
7. Academic achievement of both the drop-out groups and in¬
school groups was compared by use of the means of the
teacher grades for the three groups and "z" scores.
8. Participation in extra-curricular activities was analyzed
and comparisons were made on both the in-school and out
of school groups according to per cent of participation.
9. Peer relationships were determined by answers received
from teachers' questionnaires on both the out-of-school
group and the in-school group,10.Assembling, analyzing and interpreting the data into appro¬
priate tables were done in order to draw a composite pic¬
ture of the groups. Verbal description accompanied each
table.
Survey of related literature.--Many studies have been conducted which
show that schools have not made a concerted and successful effort to pre¬
pare the early school-leaver for employment nor for participation in his
community affairs. The literature also contains specific studies on the
nature and causes of drop-outs in particular locales.
The literature pertinent to this study was reviewed under two gener¬
al but not necessarily exclusive headings: characteristics of school drop¬
outs, and causes for becoming a drop-out.
Characteristics of School Drop-Outs
There is some evidence found in the literature that supports the
claim of many educators and psychologists that the school drop-out dis¬
plays a characteristic behavior pattern which distinguishes him from stu¬
dents who remain in school until graduation. However, empirical evidence
suggests that these characteristic patterns be employed with caution for
13
distributions on any of these distinguishing characteristics comparing
drop-outs with perslsters show almost complete overlap in ranges.
Kenneth B. Hoyt reviewed several studies on drop-outs and concluded
that there is a stereotype that can describe the typical secondary school
drop-out which would be quite representative of research findings and may
be helpful in identifying potential drop-outs. He describes this stereo¬
type in this manner; The chances are that the drop-out will more likely
be a boy than a girl, to be below average in intellectual ability and
even lower, relatively speaking, in academic achievement. Extra-curricular
activities are not likely to be a part of his school program and he will
have his closest friends outside of the school population. He will come
from a relatively large town and will have attended a relatively large
high school. In this community, he will see some opportunity for employ¬
ment. His parents are likely to be from a lower social stratum and his
father employed in a lower-class occupation. Neither his parents nor any
of his brothers or sisters are apt to have distinguished themselves in
terms of educational attainment. While he may or may not express an active
dislike for school, he is apt to be absent rather frequently and, in other
ways, to demonstrate the attitude that he really doesn't belong in the
school setting.
Hoyt warns against reliance upon this so-called typical drop-out by
quoting a statement made by Glen Stlce of Educational Testing Service who
said that 50,000 students with sufficient ability to be graduated from
1
college never finish their high school education.
^Hoyt, op. cit.. p. 516.
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In a study conducted by Professor Van Dyke and Kenneth Hoyt, it was
found that among the students with measured IQ's of one hundred and twenty
or higher, drop-outs occurred in exactly the same proportion (seven and
six tenths per cent) as among all high school students. The fact that
very few of the total number of drop-outs had IQ's of one hundred and
twenty or higher appeared to be more a function of the fact that very few
students in general scored this high on IQ measures than it did a function
of ability level as such.^
Caravello in his analysis of the drop-out problem states that the
drop-out is P-ftep a teenager who has not been able to adjust to the school
situation. Recent studies show that the typical drop-out is around six¬
teen years old and should be starting the junior year. More often than
2
not drop-outs occur just after summer vacation.
A report made by the National Education Association Research Divi¬
sion on drop-outs stated that the average drop-out is sixteen years old;
often he has been marking time, waiting to reach the age when he may
legally quit school. He is most likely to quit between the ninth and ten¬
th, or between the tenth and eleventh grades.
As a rule, the drop-out has shunned participation in extra-curricular
activities, and he may have failed to become a part of the social group
within the school.
Usually his relationships with his fellow students indicate tension,
suspicion, and strain. His poor attendance record, lack of interest, and
^L. A. Van Dyke, and K. B. Hoyt, "The Dropout Problem in Iowa Schools,"
The Clearing House. XXXVI (1962), p. 522.
^S. J. Caravello, op. cit.. p. 335.
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failure to cooperate have contributed to his being retarded by about two
1
years.
Another study which approximates more closely with the present study
was done by Gordon P. Liddle. He concentrated upon psychological fac¬
tors of school drop-outs. He observed that low-class children attending
predominahtly' middle-class schools with a strong emphasis on achievement
were much less likely to leave school than children of similar status who
had to be different from their buddies if they were to graduate. Liddle
stated:
...it was found that drop-outs saw both self and school
as less valuable and also less industrious than did the con¬
trols. Many felt that school becomes too difficult. One girl
put it, "I never knew the answer, and when 1 didn't the teacher
got mad and the kid's would laugh." A great many drop-outs
verbalized their inability to compete with their more informed
classmates, and for a considerable number, this was combined
with a feeling that they lacked the teacher's support. Some
attempted to protect their egos by saying that they could have
passed if they tried, but that they never listened for anything
but the buzzer which ended the period.^
Murk in his study on drop-outs at DeKalb High School, DeKalb, Illinois
mailed questionnaires to each of the former students who had withdrawn
during the two academic years 1956-7 and 1957-8. This was an attempt to
learn the feelings and opinions of these youth. School records were
available for academic data, family background, and other factual infor¬
mation.
This study Included seventy-two children, forty girls and thirty-two
boys. The annual dropout rate was four and forty-two hundredths per cent.
National Education Association, High School Dropouts, A report Pre¬
pared by the Research Division and Department of Classroom Teachers (Wash¬
ington: National Education Association, 1959), pp. 3-4.
^Gordon P. Liddle, "Psychological Factors and the Dropout," The High
School Journal, XLV (1962), pp. 277-78.
16
Of the drop-outs, sixty-eight per cent occurred during grades ten and
eleven; forty-four per cent left during the pupils' sixteenth year, the
minimum legal age for withdrawal. Sixty-three per cent of these students
had an intelligence quotient of ninety or above, indicating that the major¬
ity had the mental ability to perform academic school work satisfactori¬
ly. Girls on the average had higher intelligent scores than the boys.
They tended also to be academically more successful than the boys re¬
ceiving more higher grades and fewer falling grade.
At least seventy per cent of these students came from homes in which
the breadwinner held an unskilled job. The remaining thirty per cent were
in semi-skilled occupations.^
Cook compared drop-outs and non-leavers during the 1952-53 school
year at an Atlanta high school, and concluded that the greatest differ¬
ence, among many differences, between the two groups was in measured in-
2
telligence. This finding was not in agreement with the majority of sim¬
ilar investigations.
Lanier compared drop-outs and non-leavers in the fall semester of
1948 in an Austin, Texas, high school and found that the language IQ of
the drop-out was considerably below that of the non-leaver, but that the
non-language IQ of the drop-out was higher than his language IQ. Cook's
study revealed the same findings. It seems evident then that sane studies
^Ibid.. p. 517.
^Edward S. Cook, Jr., "How IQ Figures in the Drop-out Problem,"
Journal of Educational Research, XLIII (1949), p. 209.
3lbid
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suggest that the drop-out does lack some of the ability of the non-leaver
the ability to meet standards which emphasize the abstract and the verbal
Istlc.•
Several studies have found retardation in reading to be a charac¬
teristic of school leavers. Perhaps because of the drop-out's language
disabilities, his level of reading achievement is significantly lower than
that of the non-leaver* Por example, Bledsoe in his study conducted in
a small Georgia town, found that drop-outs from the ninth and tenth grades
had a mean reading comprehension score of seven point nine; the rest of
the ninth graders, a mean score of eight point nine.^
Penty in her study at Battle Creek High School found a relationship
between reading ability and withdrawal from high school; three times as
many poor readers as good readers dropped out of school, and the likeli¬
hood of a poor reader's dropping out was greater when other factors pres-
2
surlzing a student toward withdrawal were present.
General retardation has been identified as a characteristic of drop¬
outs by the United States Department of Labor. The Department reported
in a study conducted in seven communities between 1952 and 1957 that
eighty-four per cent of the drop-outs were retarded at least one year and
3
fifty-three per cent were retarded two or more years. It appears that
retardation is a more reliable characteristic of the drop-out than is
level of Intelligence.
^Joseph C.* Bledsoe, "An Investigation of Six Correlates of Students
Withdrawal from High School," Journal of Educational Research. XIII
(1959), p. 4.
^Ruth C. Penty, Teaching Ability and High School Drop-Outs (New York:
Bureau of Publications, 1956), p. 51.
^A Report of the United States Department of Labor (Washington: U. S.
Government Printing Office, 1957), p. 4.
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A recent investigation conducted in Baltimore by Percy V. Williams
stands out as outstanding. This study constituted 13,715 high school
significant to the country as a whole because of the demographic makeup
of the state of Maryland.
The final tabulation revealed some data to confirm many educators'
beliefs concerning the causes of drop-outs, while other data revealed
information that would explode some popularly held myths.
Williams data revealed the following:
...the study produced no evidence to support the idea
that most drop-outs are delinquent children. A large major¬
ity, seventy-nine per cent were not considered serious behavior
problems by either their counselors or their principal ...
seventy-six per cent had never been suspended from school.
Nor are drop-outs necessarily homeless or the products of
broken homes. Eighty per cent of those studied lived with
one parent, and seventy per cent lived with both.
Lack of intelligence may be a big factor for some drop¬
outs, but it certainly is not the dominant cause ... forty-nine
and eight tenths per cent ... had average to above average
intelligence ... forty-five and three tenths per cent ... had
not been retained in either elementary or junior high school.
Occupations of the head of the household in forty-six and
four tenths per cent ... was classified as unskilled ... six
and two tenths per cent of the heads ... were unemployed.
...more than half ... were from families in which occupation of
the head of the household was relatively unstable and in the
lowest income brackets.
...educational level of the parents ... revealed that seventy-
eight and five tenths of the mothers ... eighty and three tenths
per cent of the fathers had also been drop-outs. ...sixty-three
per cent of the fathers and fifty-six and seven tenths per cent
of the mothers had completed only nine years or less of formal
education, and thirty and nine tenths per cent of the mothers had
only the sixth grade or less.
... drop-outs' nonscholastic factors were studied, it was found
that more than two-thirds ... never participated in athletics
19
or extra-curricular activities of any kinds ... most pronounced
in large schools, where the competition is keenest.
In terms of achievement, fifty-six and five tenths per cent
had not achieved according to their abilities. This figure was
true for those of average or above average ability as well as
those with below average ability.
forty-five per cent of the drop-outs were reading at the sixth
grade level or below. (On this item, information was not avail¬
able for about one-third of the drop-outs.)
...course failures ... forty-seven and five tenths per cent
were falling three or more subjects during the semester they
left school.
Of the causes simmarlzed under sixteen headings, the one
listed most frequently was lack of interest ... accounting for
thirty-five and three tenths per cent .... Lack of success ...
seventeen and eight tenths per cent, and economic reasons other
than the cost of going to school ... ten per cent. Marriage
and pregnancy represented another fourteen and five tenths per
cent ... these four reasons were given by seventy-seven and
six tenths per cent of the drop-outs.^
Causes of School Drop-Outs
The literature is replete with studies which purport to identify
causes for students terminating their formal schooling prior to gradua¬
tion. No aspect of the drop-out's existence has been completely over¬
looked by the Investigators.
In an article by Bert I. Greene entitled "Drop-outs andL the Elemen¬
tary School," he writes that the drop-out problem has it genesis in the
elementary school. Youngsters find at an early age that they are "dif¬
ferent" from other youngsters. It is in elementary school that they
"learn" to hate school and are "encouraged" to leave. Thus, although a
^Percy V. Williams, "School Dropouts," National Education Associa¬
tion (February, 1963), pp. 11-12.
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student physically leaves from the secondary school, psychologically he
has left school while In the elementary grades.^
Greene, In his unpublished doctoral dissertation, found that: fifty-
eight per cent of the drop-outs came from homes where all of their brothers
and sisters also left school. Also, the study showed that forty-seven
per cent of the high school graduates came from homes where all of their
2
brothers and sisters were graduated from high school.
*
Research in this area has proved that on a whole dropping out of
school Is but the final step in a long process, and often follows several
years of unsatisfactory academic progress. Students who drop out have
experienced a series of difficulties that led to negative attitudes to¬
ward school.
Liddle feels that the major causes of drop-outs can be found in the
family setting. He attempted to answer the question, ”To what extent do
parental attitudes significantly affect school attendance?" His findings
from this Investigation were as follows:
Children from homes and neighborhoods in which middle-
class values prevail are taught early that life is a series
of hurdles to be jumped. Mothers record dates their chil¬
dren walk and, talk, they help with homework, they quiz
teachers about test performance, and in many other ways in¬
dicate that education is a serious business in which they
must succeed.
Many lower-class adults, particularly mothers, at least
partially share these values, but most parents of drop-outs
do not. Rather, they teach their children that life is a
long series of trying situations to be avoided if possible.
^Bert I. Greene, "Dropouts and the Elementary School," The National
Elementary School Principal, XLIl (1962), pp. 52-53.
2
Bert I. Greene, "A Study of Selected Dropouts - A Decade or More
After Leaving School" (Unpublished Ph, D. dissertation. University of
Michigan, 1961), p. 48.
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It is important to get by, but achievement is neither valued
in itself, nor is it seen as the road to a better life....
Most parents of drop-outs seldom took an active Interest in
what their children were doing in school ... few parents of
drop-outs strongly opposed their children dropping out of
school. Many of these parents were basically indifferent to
their child's schooling, and long ago had stopped being cur¬
ious themselves. More than a few undercut the school by say¬
ing such things as, "You don't need to know all that junk
about triangles or the Romans to get along in this world,"
or "I told Jim that if that English teacher treated him the
way she treated me, I wanted him to walk out."^
Liddle adds that parent Interest cannot be over emphasized as an im¬
portant factor in school leaving. He reports that studies have found
that first-born children and children from small families less often left
school even when social status was controlled. Parents spend more time
with their first-born and are usually more concerned about their achieve¬
ment .
In summary fashion, Liddle states the immediate causes of school
leaving may be a failed examination, a disagreement with a teacher, or a
chance to get a job, but the basic causes are many and have existed for
a long time. All in all, the drop-out feels at odds with the socially
elite among his classmates and isolated from, or rejected by his teachers
From his point of view, his parents are not very interested in his school
ing. He feels that he will continue to be an academic failure, and there
fore something of a social failure as well. Competition is motivating
only to those who feel that they have a good chance of success. The drop
out feels that only by leaving school and proving himself as a worker or
^Liddle, loc. cit«
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mother can he or she regain self-respect.^
Murk questioned forty girls and thirty-two boys about their reasons
for leaving school. The reasons for withdrawal as expressed by the girls
appeared in the following order: dislike for school, marriage, failing
grades, and employment. For the boys the principal reasons given were
their dislike for school and their failing grades•
The girls'reasons for disliking school showed more concern about re¬
lationships with other people. This was illustrated by such responses
as: "clannishness of other pupils," "dislike for teachers," "I could not
make the right kind of friends," "I felt I was not learning," "Your need
to be rich to have friends," and "students should be taught to respect
2
teachers and other students."
It is frequently reported that money is a prime cause of school drop¬
outs. While it is true that many students state that they are leaving
school to go to work, the research seems to say that money is an indirect
or secondairy cause for leaving school. Liddle feels that the lack of
money in itself is no longer an important direct factor in school leaving,
but it sometimes plays an important secondary role, lower-class young¬
sters are sensitive to the fact that they have less money to spend on
items related to high-school life. They want the economic symbols of
adult status and know they can't have them as long as they stay in school.
^Liddle, "Psychological Factors and the Dropouts," p. 279.
^Virgil Murk, "A Follow-Up Study on Students Who Drop Out of High
School," The Bulletin of the National Association of Secondary Princi¬
pals (February, I960), pp. 73-74.
^Liddle, loc. cit.
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In many communities, almost the only acceptable reason for quitting
school is to go to work. It is not astonishing, then, that this is so
frequently given as the sole reason.
When poor health is given as the reason for quitting, it may refer
to the health of the student or to someone at home. If the mother is in
ill health, the girl usually is expected to quit school and look after
the home or care for smaller children. However, studies have revealed
that only a small percentage of drop-outs leave for reasons of health.
Probably the most influemtial home-connected factor is the attitude
of the parents toward the child's education and toward school in general.
A child's attitude is shaped largely by the feelings of his parents, es¬
pecially his mother, and are reinforced by the attitude of the community.
In some cases parents overemphasize the importance of school and
make exaggerated demands for high performancej the child may rebel and
wish to leave school.
Some children adapt themselves to school with difficulty because of
personality defects. One who has difficulty making and keeping friends
or whose behavior patterns antagonize his teachers and perhaps his class¬
mates, may fail ever to feel comfortable in school. The imagined at¬
tractions of an independent life outside the school may then be sufficient.
Daniel Schreiber identified several factors which he called fac¬




^National Education Association, loc. cit.
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4. Low intelligence
5. Family attitudes - economic level, occupation of
parents, sibling
6. School ■» size, organization, double sessions
7. Self-image
8. Dislike of school
9* Lack of interest in school
In discussing his factors related to drop-outs, Schreiber states:
It affects not only the child's attitude, but also the
parent's attitude toward school. All parents, regardless
of their cultural, or economic level, or how unschooled they
are, know that there is one subject the school is supposed
to teach their children, and that is: how to read. Yet study
after study has shown that the average drop-out is two years
or more retarded in reading. In one large northern city, one
out of every five students is two years or more retarded in
reading. One hundred and seventy-one thousand students in all.
In another school in a northern city, only twenty pupils out
of one hundred and five in grade one were at grade level at
the end of the first year. Four fifths were retarded in various
degrees, and some had not progressed beyond the first pre¬
primer ....
Dr. Ruth C. Penty of Teachers College found that three times
as many poor readers as good readers drop out of school. This
is obvious, if we think it through, because pupils who do not
read well enough to do the work of their grade satisfactorily
are apt to fall and be retained. Constant failure, brings, in
its wake, discouragement and discontent.
Most studies on drop-outs show that the mean intelligence
quotient of drop-outs are lower than school stay-ins. Yet in
a seven-city study undertaken for the D. S. Department of Labor,
six per cent of the drop-outs had IQ's over one hundred and ten.
In another study done in New York State, twelve per cent of the
drop-outs had IQ's above one hundred and ten.
Location of school seems to play a part in school drop-out
rates. Urban and rural areas have the highest rate while
suburbia comes off best. This might be correlated highly with
economic level of the family. One large city, which has an
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annual, city-wide drop-out rate in senior high school of less
than ten per cent, has a range of drop-outs for individual
schools from four per cent to twenty-six per cent. This means
that in one school, one out of every four students disappears
from the classroom during the school year.
Distance from home to school seems to influence the drop¬
out rate. However, here the picture is confused. In one study
in a rural area, the correlation was positive, while in another
it was indecisive. It is possible that distance from home to
school is closely related with school organization and extra¬
curricular activities, rather than being a single factor.
... family attitudes toward school, and education in gener¬
al, plus the motivation a child receives at home, plays an
important part in whether or not he graduates from school. In
separate studies - one done in Louisiana ... and one done in
New York ... two thirds of the parents of drop-outs have negative
or indifferent attitudes toward school. They felt that the lack
of a high school education would not be a deterrent in earning
a living. At the same time, almost one hundred per cent of the
parents of the school stay-ins believed that a young person
would be seriously handicapped if he did not possess a high-
school education.... If parental attitude and involvement in
the life of the school is important ... school administrators ^
must devise new methods and approaches to involve such parents.
Before concluding this review of literature, mention must be made
of a recent study done by Boozer in the Atlanta Public Schools. Boozer's
data were extracted from the weekly reports of the school principals.
Some interesting findings are reported below:
...seven hundred and forty-two drop-outs ... four hundred and
six boys ... three hundred and thirty-six girls ... or ... fifty-
four and seven-tenths per cent boys and forty-five and three tenths
t)er Cent ... girls ... five hundred or sixty-six and eight tenths
per cent were between the ages of sixteen and seventeen. The
grade levels most pronounced were grades nine and ten... three
hundred and eighty-eight or fifty-two per cent of the total.
The drop-outs have often been retained in a grade at least
once ... likely to be older than their peer group ... seventeen
^Daniel Schreiber, "The School Drop-out - Fugitive From Failure,"
The Bulletin of the National Association of Secondary School Principals.
XLVI (1962), pp. 237-39.
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per cent or one hundred and thirty-one students who dropped
out were under sixteen years of age."^
Various reasons were given for leaving school but these reasons were
listed under only seven general headings. They were: Action by School
which included over-age, suspension, indifference, and non-attendance;
Action by Court were those students detained in the Juvenile Court Build¬
ing or those sent to training school; and all known pre-marital pregnan¬
cies were listed under. Medical. There were no break-downs for Action
by Family. Marriage, and Work.
Forty-two males withdrew to enter the Armed Forces. However, it
was recognized that there is a possibility that these individuals may
continue their education in the service. Too, they will be eligible to
take the General Educational Development Test, which if satisfactorily
passed, entitles the individuals to receive a certificate which is recog¬
nized by many colleges and numerous branches of business and industry as
being equivalent to a high school diploma.
Action by School accounted for two hundred and seventy-two students
or forty per cent of the total number. This area involved the highest
number of drop outs. Also in this area were instances where students
(under sixteen) were compelled to withdraw due to what was termed as the
’’inability to benefit from the secondary school program due to extreme
mental deficiency or inability to adjust to the behavior standards of the
school
^0. L. Boozer, Dropout Situation in The Atlanta Public School, A Re¬
port prepared by the Department of Pupil Records and Service (Atlanta:
Atlanta Board of Education, 1963), p. 4.
^Ibid.
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Action by Courts involved students primarily in the lower grade level
(eight and nine) since Juvenile Court's authority extends through age
seventeen. This reason accounted for fourteen withdrawals or one and
eighty-nine hundredths per cent of the total cases.
In the area of Marriage, girls comprised all but six of the one hun¬
dred and nineteen cases. The largest concentration of such drop outs was
found in the fifteen to sixteen years old group and grade levels ten and
eleven. One hundred nine of these students were under age for marrying
without parental consent.
Medical reasons involved seventy-three drop outs. This figure re¬
presented nine and eighty-four hundredths per cent of the total number.
It was noted that three times as many girls as boys left school for medi¬
cal reasons which might be explained by the inclusion of pre-marital
pregnancy in this category.
Under the heading of Action by Family, there were six students under
sixteen years of age and it was assumed that these students qualified for
withdrawal for such acceptable reasons as limited mental ability or preg¬
nancy. Twenty-two students fell in this category.
The second largest category was under the heading. Work, in which
one hundred and seventy-five or twenty-three and fifty-six hundredths
per cent of the students withdrew. However, a survey revealed that only
seventeen of this number actually applied for work permits. There were
eleven students who withdrew who were under sixteen and were unable to
find employment,
A quotation from Caravello brings into focus the problem that must
be faced today when he says:
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It Is not a particular problem that teenagers do not
attend school long enough. Actually, drop-outs stay in
school, in number of years, almost as long as high school
graduates. The problem of retention is to see that pupils
are not retarded so much and that they thus get the bene¬
fit of a high school education before they attain an age
when they can leave school, either with or without work
permits. Horeover, an attraction must be set up to in¬
duce them to remain in school past this age of easy leav¬
ing. 1
1
Caravello, loc. cit., pp. 235-36.
CHAPTER II
PRESENTATION ANALYSIS AND INTERPRETATION OF DATA
General description and treatment of data.—The data for this study
were gathered from Information found on the permanent record cards and
related records of fifty drop-outs and fifty matched students at three
Atlanta high schools and from questionnaires completed by teachers at
these high schools.
The information taken from these records consisted of the Otis IQ,
chronological age, grade, sex, school grades, parents' educational and
occupational status, number of siblings in the family, residential loca¬
tion, and number of activities in which each individual participated.
Peer relationship was determined by answers reported from each individual's
homeroom teacher.
The data for each of the above are presented in tabular and textual
forms in this chapter. The procedure employed in matching the drop-outs
with students who remained in school was discussed in Chapter I.
For comparative purposes data were analyzed for each school by means
of per cent and "z" score to determine significance of differences between
the means of the drop-outs and matched perslsters.
The data were tested statistically for significance at the ,01 level
of confidence.
Drop-outs from the three schools by age and sex.—Table 4 presents
the distribution of the 1962-1963 drop-outs by age and sex for each of
29
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the three high schools Included in this study* The data for the Price
High School disclosed that 38 per cent of the total drop-outs for the
school year 1962-1963 were male and 62 per cent were female. In chrono¬
logical age the boys ranged from 14 to 19, with 58 per cent of the male
drop-outs occurring at age 16, Twenty-one per cent of the male drop-outs
were less than 16 years of age.
In the female group 48 per cent of the 31 ^rop-outs occurred at age
16, Therefore, the mean age of female drop-outs at Price was slightly
lower than the mean for males. Additionally, about one-third of the fe¬
male drop-outs were less than 16 years of age. This was considerably more
than was found at these age levels among males.
The crucial years at Price High School appears to be 15, 16 and 17,
for 90 per cent of the total drop-outs occurred at these age levels. If
a student at Price remains in school after age 17, his chances for remain¬
ing until graduation are strong. Evidence for this observation may be
found in the fact that 22 per cent of the drop-outs were 15 years old;
52 per cent were 16 years old, 16 per cent were 17 years old and 2 per
cent were 18 years old,
Washington High School's data revealed that 54 per cent of the total
drop-outs were male and 46 per cent were female. Like Price, Washington's
drop-outs' ages ranged from 14 to 19, with the highest drop-out rates be¬
ing 33 and 37 per cents occurring at ages 16 and 17, respectively. Elev¬
en per cent of the male drop-outs were less than 16 years and 18 per cent
were more than 17 years of age.
In the female group 30 per cent of the 23 drop-outs occurred at ages
16 and 17 each. Like Price, the mean age of female drop-outs at Washing¬































































































































































































































addition, approximately one-fourth of the females were less than 16 years
old which was found to be considerably more than that of the males among
these age groups.
The decisive withdrawal years at Washington High School were like
those at Price High School, occurring at 15, 16 and 17, for 80 per cent
of the total drop-outs took place at these ages. If Washington:'^ stu¬
dents stayed in school after age 17, their chances for graduating would
be positive. This observation may be substantiated by the fact that 14
per cent of the drop-outs were 16 years old, 34 per cent were 17 years
old and 14 per cent were 18 years old.
Table 4 further discloses that 52 per cent of Turner High SchoolM
1962-1963 drop-outs were male and 48 per cent were female. Unlike the
other two schools in this study. Turner's boys' chronological ages-ranged
from 15 to 19, with the highest per cent of the male drop-outs occurring
at age 17 and 18. The per cents for these ages were 35 and 27, respec¬
tively. Twenty-seven per cent were less than 17 years of age and 12 per
cent over 18 years of age.
The females for this same school revealed that 54 per cent of the
24 drop-outs occurred at 17 years of age. This group ranged in age be¬
tween 14 and 19. Unlike either of the other two schools, the mean age
of the female drop-outs at Turner High School was higher than the mean
for males. Also, about one-fourth of the females were less than 17
years of age which was found to be approximately the same for the males.
Drop-outs from the three schools by sex and grade.--Table 5 reveals
data concerning sex-grade for the 50 drop-outs studied at L. J. Price
High School. The per cent column shows the per cent of the total sample
which occurred at each grade level according to the sex of the person.
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TABLE 5







12 1 5.2 1 5.2
11 3 15.8 8 25.8
10 3 15.8 10 32.3
9 9 47.4 9 29.0
8 3 15.8 3 9.7
Number 19 100.0 31 100.0
Mode 9 10
The reader can note from the above table that the mode of the males
was ninth grade where 47.3 per cent of the males dropped out. Fifteen
and seven tenths per cent each dropped out in grades eleven, ten and
eight.
The mode was tenth grade for the female drop-outs. On this grade
level 32.3 per cent of all the females dropped out. In grades 9 and 11,
29.0 per cent and 25.8 per cent of the females, respectively, dropped
out of school.
Table 6 discloses data on the 50 drop-outs at B. T. Washington ac¬
cording to sex and grade.
The mode for the males and females at Washington was the same. On
the ninth grade level, 51.9 per cent of the males withdrew and 30.4 per
34
cent of the females withdrew.
table 6






12 4 14.8 4 17.4
11 2 7,4 5 21.7
10 5 18.5 6 26.1
9 14 51.9 7 30.4
8 2 7.4 1 4.4
Number 27 100.0 23 100.0
Mode 9 9
Washington's second largest male drop-out was 18.5 per cent which
occurred in grade ten. On grade level twelve 14.8 per cent of the
males withdrew, which was the third largest per cent.
The second largest female per cent was 26,1 per cent on the tenth
grade level and 21.7 per cent; the third largest female drop-out per
cent was on the eleventh grade level.
Table 7 shows data on the total drop-outs at H. M. Turner accord¬
ing to sex and grade.
From table 7 the reader can note that the mode was tenth grade for
males with 34.6 per cent dropping out. Twenty-six and nine tenths per
cent dropped out in the twelfth grade and nineteen and two tenths per
cent dropped out in the eleventh grade.
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TABLE 7








. 26.9 3 12.6
11 5 19.3 9 37.5
10 9 34.6 7 29.0
9 2 7.7 3 12.6
8 3 11.5 2 8.3
Number 26 100.0 24 100.0
Mode 10 11
The mode was the eleventh grade for females. At this level, 37.5
per cent of the females withdrew; 29.0 per cent of the females withdrew
In grade ten; and 12.5 per cent each of the females withdrew on grade
levels twelve and nine.
The mode was ninth grade for the males at Price and Washington,
whereas the mode for the males at Turner was tenth grade.
The females' modes were different at each school. Washington's fe¬
male's mode was the ninth grade. Price's female's mode was the tenth
grade and Turner's female's mode was the eleventh grade.
Drop-outs from the three schools by sex and intelligence quotients.--
In order to compare the drop-outs and the persisters, it was necessary to
match the students in the drop-out group with another student who remain¬
ed in school (persister) on the basis of age, sex, grade level and
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Intelligence. Table 8 discloses data on the sex and Intelligence quo¬
tient for the drop-outs and matched perslsters at L. J. Price High School.
TABLE 8
DROP-OUTS AND MATCHED PERSISTERS FROM L. J, PRICE ACCORDING TO
SEX AND INTELLIGENCE QUOTIENTS
L. J. Price











105-109 0 0.0 0 0.0 0 0.0 0 0.0
100-104 0 0.0 0 0.0 1 3.2 . 1 3.2
95- 99 0 0.0 0 0.0 1 3.2 1 3.2
90- 94 2 10.5 2 10.5 4 12.9 4 12.9
85- 89 3 15.7 3 15.7 5 16.0 5 16.0
80- 84 3 15.7 3 15.7 5 16.0 5 16.0
75- 79 4 21.2 4 21.2 4 12.9 4 12.9
70- 74 4 21.2 4 21.2 4 12.9 4 12.9
65- 69 2 10.5 2 10.5 7 22.9 7 22.9
60- 64 1 5.2 1 5.2 0 0.0 0 0.0
55- 59 0 0.0 0 0.0 0 0.0 0 0.0
50- 54 0 0.0 0 0.0 0 0.0 0 0.0
Number 19 100.0 19 100.0 31 100.0 31 100.0
Mean 78 .05 79.91
S.D. 8 .45 9.95
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Of the random sample made at Price, a preceding table revealed that
38 per cent were males and 62 per cent were females.
The data on the male drop-outs and matched perslsters at Price show¬
ed that during the 1962-1963 academic school term, the I. Q.'s ranged
from a low of 60-64, to a high of 90-94, with a mean of 78.05, and a
standard deviation of 8.45.
The female subjects selected at Price during the 1962-1963 school
year revealed that their IQ’s ranged from a low of 65-69, to a high of
100-104, with a mean of 79.91, and a standard deviation of 9.95.
The mean score for the male drop-outs and matched perslsters was
78.05 and for the female drop-outs and matched perslsters was 79.91, with
a difference of 1.86 In favor of the females and a standard deviation of
8.45 for the males and 9.95 for the females with a difference of 1.90 In
favor of the females.
Table 9 reveals data on the sex and Intelligence quotients for the
drop-outs and matched perslsters at B. T. Washington.
Of the selected subjects at Washington, It has been stated that ,54
per cent were males and 46 per cent were females. This distribution was
unlike that of Price's. Price's female drop-out per cent was greater
than that of the male, whereas the male drop-out per cent was greater
than that of the female per cent at Washington.
The data for Washington's male drop-outs disclosed that during the
1962-1963 academic school year, the IQ's ranged from a low of 60-64 to
a high of 105-109, with a mean of 74.22 and a standard deviation of 11.0.
Table 9 further discloses that during the 1962-1963 academic school
year, the females' IQ's ranged from a low of 50-54 to a high of 95-99,
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with a mean of 75.95 and a standard deviation of 10.3.
TABLE 9
DROP-OUTS AND MATCHED PERSISTERS FROM B. T. WASHINGTON ACCORDING
















105-109 1 3.7 1 3.7 0 0.0 0 0.0
100-104 0 0.0 0 0.0 0 0.0 0 0.0
95- 99 2 7.4 2 7.4 1 4.3 1 4.3
90- 94 0 0.0 0 0.0 1 4.3 1 ^•3
.
85- 89 1 3.7 1 3.7 3 13.0 3 13.0
80- 84 0 0.0 0 0.0 4 17.6 4 17.6
75- 79 6 22.3 6 22.3 3 13.0 3 13.0
70- 74 7 25.9 7 25.9 4 17.6 4 17.6
65- 69 6 22.2 6 22.2 5 21.6 5 21.6
60- 64 4 14.8 4 14.8 1 4.3 1 4.3
55- 59 0 0.0 0 0.0 0 0.0 0 0.0
50- 54 0 0.0 0 0.0 1 4.3 1 4.3




Table 10 discloses data on the drop-outs and the matched persisters
at H. M. Turner according to sex and intelligence quotients.
The per cent columns discloses the per cent of the total subject
with IQ's at each level according to sex of the individual.
TABLE 10
DROP-OUTS AND MATCHED PERSISTERS FROM H. M. TURNER ACCORDING
TO SEX AND INTELLIGENCE QUOTIENTS
H. M. Turner
Otis Male Drop-out Male Persisters Female Drop-out Female Persisters
I.Q.'s Per Per Per Per
Number Cent Number Cent Number Cent Ntcnber Cent
105-109 0 0.0 0 0.0 0 0.0 0 0.0
100- 104 0 0.0 0 0.0 0 0.0 0 0.0
95- 99 0 0.0 0 0.0 0 0.0 0 0.0
90- 94 0 0.0 0 0.0 3 12.7 3 12.7
85- 89 3 11.5 3 11.5 2 8.3 2 8.3
80- 84 2 7.7 2 7.7 6 25.0 6 25.0
75- 79 9 34.6 9 34.6 7 29.0 7 29.0
70- 74 3 11.5 3 11.5 2 8.3 2 8.3
65- 69 5 19.3 5 19.3 2 8.3 2 8.3
60- 64 2 7.7 2 7.7 1 4.2 1 4.2
55- 59 2 7.7 2 7.7 1 4.2 1 4.2
50- 54 0 0.0 0 0,0 0 0.0 0 0.0
Number 26 100.0 26 100.0 24 100.0 24 100.0
Mean 73.35 78.25
S.D. 8.40 8.81
The data in Table 10 reveal that during the school year 1962-1963,
the IQ's ranged from a low of 55-59 to a high of 85-89, with a mean of
73.35 and a standard deviation of 8.40. Of the 52 per cent males, 28
per cent had IQ's above the mean or 18 per cent below the mean.
Table 10 further discloses that there were 24 female drop-outs and
matched persisters ranging from a low of 55-59 to a high of 90-94 with
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a mean of 78.25 and a standard deviation of 8.81. Of the 48 per cent fe¬
male drop-outs 22 per cent were above the mean or 12 per cent below the
mean.
Drop-outs and matched persisters from the three schools according
to the number of siblings.—Size of the family can be an important vari¬
able in determining and kind of intrafamilial relations among its members
and also the cultural level that will be maintained. The number of per¬
sons who must be provided for with the family Income may influence tre¬
mendously the economic affairs of the family unit. With this in mind,
the number of children in the families of the drop-outs and matched per-
sisters were ascertained. These data are shown in Table 11.
TABLE 11
DROP-OUTS AND MATCHED PRESISTERS ACCORDING TO THE NUMBER
OF SIBLINGS AT L. J. PRICE
L. J. Price
Number "of Drop-outs Matched Persisters
Siblings Families Per Cent Families Per Cent
13 - 15 0 0 2 4
10- 12 1 2 2 4
7 - 9 19 38 12 24
4 - 6 11 22 25 50
1 - 3 19 38 9 18
Number 50 100 50 100
Mode 1-3 and 7-9 4-6
The dropouts at Price revealed that the number of siblings in each
family ranged from 1-12. It is noticed, however, that the distribution
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was bi-modal, i.e., 38 per cent of the families had 1-3 siblings and 38
per cent of the families had 7-9 siblings.
The matched group at Price disclosed that the number of siblings
in eac]^ family ranged from 1-15. For this group the inode was 4-6, re¬
presenting 50 per cent of the total matched group. Twenty-four per cent
of the matched groups' families had 7-9 siblings.
From the preceding table it is evident that the perslsters* fami¬
lies had more siblings than the families of the drop-outs.
Table 12 gives the number of siblings in each of the families of
the drop-outs and matched perslsters at B. T. Washington.
TABLE 12
DROP-OUTS AND MATCHED PERSISTERS ACCORDING TO THE NUMBER
OF SIBLINGS AT B. T. WASHINGTON
B. T. Washington
Number of Drop-outs Matched Perslsters
Siblings Families Per Cent Families Per Cent
13 - 15 1 2 1 2
10 - 12 2 4 0 0
7-9 14 28 7 14
4-6 18 36 22 44
1-3 15 30 20 40
Number 50 100 50 100
Mode 4-6 4-6
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The data on the drop-outs and matched perslsters at Washington re¬
veal that the number of siblings in each family ranged from 1-15. It was
interesting to note that the mode was 4-6 siblings for drop-outs and
matched persisters, having had 36 per cent and 44 per cent, respectively.
The second largest per cent for both groups occurred in families
with 1-3 siblings. In the drop-out group 30 per cent of the families had
1-3 siblings.
The reader can also note that each group had 2 per cent of its fami¬
lies with 13-15 siblings.
Table 13 discloses the number of siblings in each drop-out and
matched persisters' family at H. M, Turner.
TABLE 13
DROP-OUTS AND MATCHED PERSISTERS ACCORDING TO THE NUMBER
OF SIBLINGS AT H. M. TURNER
H. M. Turner
Number of Drop-outs Matched Persisters
Siblings Families Per Cent Families Per Cent
13 - 15 0 0 0 0
10 - 12 1 2 2 4
1 \o 8 16 14 28
4-6 23 46 13 26
1-3 18 36 21 42
Number 50 100 50 100
Mode 4-6 1-3
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The data on the drop-outs at Turner disclose that the number of sib¬
lings ranged from 1-12, The mode was 4-6 siblings for this group. Here
46 per cent of the total drop-out families were represented. Thirty-six
per cent of the drop-out families had 1-3 siblings, representing the
second largest per cent.
Table 13 further reveals that the mode for the families of the matched
persisters was 1-3 siblings, representing 42 per cent of the families.
Twenty-eight per cent (second largest) of the matched persisters' fami¬
lies had 7-9 siblings and twenty-six per cent of the families had 1-3
siblings.
The data in Table 13 disclose that at Turner 32 per cent of the
matched persisters* families had 7-12 siblings, while 18 per cent of the
drop-out families were represented in this particular category.
Comparison of drop-outs and matched persisters according to condi¬
tion of residence.--The condition of the family residence was felt to be
indicative of the concern of the family for maintaining certain standards,
and more than likely the concern for education and the general climate of
the home would be reflected by the condition of the residence. The homes
were classed as good, fair, and poor on the basis of the researcher's
judgment after a personal visit. A particular hcane was classed as good
by the exterior physical features. If the residence was, in the opinion
of the investigator, to have a general evaluation of $10,00 or above,
or it was in good repair and a single family dwelling or a multiple dwell¬
ing with a per unit cost of $5,000 or more, each being accessible to
schools, libraries, churches and transportation, it was judged as good,
A home was judged as fair if it was a single dwelling with an
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evaluation of less than $10,000 or a multiple dwelling with a per unit
cost of less than $5,000 but not less than $3,000, In need of some minor
repairs such as painting of exterior, and located In a community possess¬
ing similar needs and characteristics at that of a good home.
A home was determined as poor If located In a generally accepted
slum area, an evaluation questionable (less than $2,000), a multiple
unit where per unit cost could be valued from $2,000 to $3,000 and not
easily accessible to schools, libraries and transportation.
Table 14 discloses data on the type of residence of the drop-outs'
families and the matched perslsters' families at L. J. Price.
Of the fifty drop-out families at Price, 54 per cent of the family
residences were fair, 18 per cent were poor and 4 per cent were |;ood.
TABLE 14
DROP-OUTS AND MATCHED PERSISTERS AT L. J. PRICE











Good 4 8 12 24
Fair 37 74 35 70
Poor 9 18 3 6
Number 50 100 50 100
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The largest per cent of the drop-outs and matched perslsters'
families resided in homes classified as fair; each having had 74 per cent
and 70 per cent, respectively. Fourteen per cent more of the matched
perslsters' families lived in good homes. Eight per cent and 24 per cent
of the drop-outs' and matched perslsters' families, respectively, resided
in homes considered as good. Twelve per cent more drop-outs dwelled in
poor homes than did the matched perslsters. Eighteen per cent of the drop¬
outs were dwellers in poorly constructed homes, and 6 per cent of the
matched perslsters were in homes poorly constructed.
Table 15 reveals data on the condition of residence of the families
of the drop-outs and matched perslsters at B. T. Washington.
Fifty-six per cent, the largest, of the fifty families of the drop¬
outs at Washington lived in homes considered as fair, 24 per cent were
dwellers in homes classified as good and 20 per cent of the families of
the drop-outs were residing in houses considered as poor.
TABLE 15
DROP-OUTS AND MATCHED PERSISTERS AT B. T. WASHINGTON
ACCORDING TO THE CONDITION OF RESIDENCE









Good 12 24 17 34
Fair 28 56 32 64
Poor 10 20 1 2
Number 50 100 50 100
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Of the fifty matched persisters' families at Washington, 64 per
cent resided in homes classified as fair, 34 per cent resided in homes
classified as good and only 2 per cent dwelled in a home classified as
poor.
Washington, like Price, had the majority of its drop-outs and
matched families living in homes considered to be fair. Only 8 per cent
more matched families than drop-outs' families resided in homes classi¬
fied as fair. Ten per cent more matched families than the drop-outs fami¬
lies, lived in homes considered as good and 18 per cent more drop-outs'
families than matched persisters' families lived in homes considered as
poorly constructed.
Table 16 discloses data on type of residence of the drop-outs' fami¬
lies and matched persisters at H. M. Turner.
Of the fifty families of the drop-outs at Turner, 68 per cent were
residing in homes classified as fair, 28 per cent lived in homes that were
considered good and 4 per cent dwelled in poorly constructed homes.
TABLE 16
DROP-OUTS AND MATCHED PERSISTERS AT H. M. TURNER
ACCORDING TO THE CONDITION OF RESIDENCE
H. M. Turner
Type of Drop-outs Matched Persisters
Residence Families Per Cent Families Per Cent
Good 14 28 29 58
Fair 34 68 21 42
Poor 2 4 0 0
Number 50 100 50 100
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Turner, unlike the other two schools in this study, had the largest
per cent of its matched perslsters* families residing in homes designated
as good.
Twenty per cent more matched persisters' families than drop-outs'
families at Turner resided in homes considered as good. In homes desig¬
nated as fair. Turner had 26 per cent more drop-outs' families than match¬
ed perslsters* families living in homes classified as good and 4 per cent
more drop-outs* families than matched perslsters* families lived in poor¬
ly constructed homes.
Comparison of drop-outs and matched persisters according to the
identity of person or persons responsible for supervision.—The complete
unity (both parents in the home) of the family was felt to provide feel¬
ings of security and protection for the child. In the absence of this
unity, the writer does not believe that these feelings exist, thus assist¬
ing in the development of false values towards the necessity of an educa¬
tion. Therefore, it was believed to be of significance to determine with
whom the subjects resided.
The person or persons with whom the subjects resided were described
as supervisors. The supervisor was that person who had the major respon¬
sibility for the guidance, punishment, care, and conduct of the subject.
The supervisor was considered as the head of the household.
The data in Table 17 reveal the person or persons who were respon¬
sible for the supervision of the drop-out and matched perslsters at L. J.
Price.
It is evident that the largest per cent of the drop-out subjects
at Price were under the supervision of both mother and father. Pifty-four
per cent of this group fell in the above mentioned category, 40 per cent
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were supeirvised by the mother only, and 4 per cent were under the super¬
vision of the father. No drop-out was under guardian supervision and
2 per cent were supervised by a relative.
TABLE 17
DROP-OUTS AND MATCHED PERSISTERS AT L. J. PRICE ACCORDING
TO PERSON(S) RESPONSIBLE FOR SUPERVISION
L. J. Price
Drop-outs Matched Persisters
Supervisor Number Per Cent Number Per Cent
Mother & Father 27 54 33 66
Mother 20 40 12 24
Father 2 4 0 0
Guardian 0 0 3 6
(other than
relative)
Relative 1 2 2 4
Number 50 100 50 100
The matched persisters' largest per cent at Price was like that of
the drop-outs at Price, where both parents were responsible for the sub¬
ject's supervision. Bixty-six per cent of the matched persisters fell
in the above mentioned group, 24 per cent had the supervision of only a
mother and 6 per cent had guardian supervision. No matched persister had
the supervision of only a father and 4 per cent were supervised by a rela¬
tive.
Table 18 discloses data on the person or persons responsible for ma¬
jor supervision of the drop-outs and matched persisters at B. T. Washington.
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TABLE 18
DROP-OUTS AND MATCHED PERSISTERS AT B. T. WASHINGTON ACCORDING




Supervisor Number Per Cent Number Per Cent
Mother & Father 16 32 33 66
Mother 23 46 13 26




6 12 2 4
Relative 3 6 1 2
Niomber 50 100 50 100
The reader can readily note from Table 18 that the largest per cent
of the drop-out subjects at Washington were supervised by the mother only.
In this particular group there were 46 per cent of the drop-outs. Thirty-
two per cent were under the supervision of both parents, 12 per cent were
supervised by a guardian, 6 per cent and 4 per cent were under the super¬
vision of a relative and a father, respectively.
The matched persisters at Washington differed from the drop-outs
in that the matched persisters* largest per cent were under the super¬
vision of both parents. In the category just mentioned were 66 per cent
of the matched persisters. The mothers supervised 26 per cent, 4 per cent
were supervised by guardians and 2 per cent each were under the supervision
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of a father and a relative. The per cent of guardian and relative super¬
visors was much smaller for the matched persister group than for the drop¬
out group.
Table 19 reveals the person or persons who were responsible for the
supervision of the drop-outs and the matched perslsters at H. M. Turner.
At this school Table 19 indicated that more drop-out subjects were
under the supervision of a mother. The mothers were responsible for 48
per cent of the drop-outs, both parents were responsible for 34 per cent
of the drop-outs and 6 per cent each were under the supervision of a
father, a guardian and a relative.
TABLE 19
DROP-OUTS AND MATCHED PERSISTERS AT H. M. TURNER ACCORDING




Supervisor Number Per Cent Number Per Cent
Mother & Father 17 34 35 70
Mother 24 48 12 24
Father 3 6 3 6
Guardian 3 6 0 0
(other than
relative)
Relative 3 6 0 0
Number 50 100 50 100
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The matched persisters at Turner were unlike the drop-out subjects
at this school, in that there were more matched persisters under the
supervision of both parents. Seventy per cent of the matched subjects
were supervised by both parents, 24 per cent supervised by a mother,
only 6 per cent were under the father’s supervision and no per cent was
under the supervision of a guardian or a relative.
Comparison of the occupational status of the person responsible for
the supervision of each drop-out and each matched persister.—It is appar¬
ent that the occupational classification of the family determines the
amount of income. The amount of income is thought by the researcher to
give a child the feeling of economic security or insecurity. It is fur¬
ther believed by the writer that a child whose family Income is of such
that it does not afford him with most of the material things of his peers
is apt to develop a negative attitude toward his peers and the school.
The following tables in this section will show the occupational
participation of the supervisors (head of households) of the drop-outs
and matched persisters at the three schools.
Table 20 gives the occupational classification of the supervisors
of the drop-outs and matched persisters at L. J. Price.
Of the 50 supervisors, 50 per cent, the largest, were un-skilled
workers; 32 per cent were service workers. These occupations represent
more than three fourths of the occupation of the supervisors.
The majority of the matched persisters’ supervisors were service
workers. On this level 28 per cent were employed; 26 per cent were hired
as un-skilled workers; 14 per cent were engaged as semi-skilled employees
and 10 per cent were skilled laborers. These per cents represent
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the occupational assignment for more than three fourths of the super¬
visors .
TABLE 20
OCCUPATIONAL CLASSIFICATION OF THE SUPERVISORS OF THE
DROP-OUTS AND MATCHED PERSISTERS AT L. J. PRICE
L. J. Price's Supervisors
Occupational Drop-outs Matched Persisters
Classification Number Per Cent Number Per Cent
Professional &
Managerial 2 4 1 2
Clerical & Sales 1 2 4 8
Service 16 32 14 28
Skilled 1 2 5 10
Semi-skilled 0 0 7 14
Un-skilled 25 50 13 26
Unemployed 4 8 4 8
Retired 1 2 0 0
Unknown 0 0 2 4
Number 50 100 50 100
In comparing the two groups in Table 20, It is evident that the
matched persisters* supervisors' occupational participation was representa
tively distributed whereas the supervisors of the drop-outs were more
concentrated. However, each group had large participation on the un-skill
ed and service levels.
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Table 21 discloses the occupational classification of the drop-outs'
and matched persisters* supeirvlsors at B. T. Washington.
table 21
OCCUPATIONAL CLASIFICATION OF THE SUPERVISORS OF THE DROP¬
OUTS AND MATCHED PERSISTERS AT B. T. WASHINGTON
B. T. Washington's Supervisors
Occupational Drop-outs Matched Persisters
Classification Number Per Cent Number Per Cent
Professional &
Managerial 0 0 4 8
Clerical Sc Sales 1 2 4 8
Service 19 38 10 20
Skilled 0 0 3 6
Semi-skilled 3 6 7 14
Un-skilled 16 32 18 36
Unemployed 9 18 3 6
Retired 2 4 0 0
Unknown 0 0 1 2
Number 50 100 50 100
It is visible from the above table that 38 per cent of the super-
visors were service workers ; 32 per cent were un-skllled workers; and
18 per cent were unemployed. These three levels consume over three four¬
ths of the supervisors of the drop-outs. This distributional pattern is
like that of the drop-outs' supervisors at Price.
The data in Table 21 also Illustrate the occupational classification
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for the matched persisters' supervisors. The supervisors of this group,
like those of the matched persisters at Price, disclosed that the super¬
visors were more occupationally diversified.
Of the 50 supervisors, 36 per cent, the largest, were un-skilled
workers} 20 per cent were service workers; 14 per cent were occupied in
semi-skilled services. The above mentioned occupational levels represent¬
ed almost three-fourths of the occupations of the supervisors of the match¬
ed persisters at B. T. Washington.
The reader can clearly observe that the two groups were mainly em¬
ployed on two levels, the un-skilled and service levels. The matched
persisters' group did have supervisors who were on the professional level.
The data in Table 22 discloses information concerning the occupa¬
tions of the drop-outs' and matched persisters* supervisors at H. M. Tur¬
ner.
The supervisors of the drop-outs at Turner revealed a pattern simi¬
lar to that at Washington High School. More supervisors were service
workers. In this particular field, 52 per cent were employed and 28 per
cent were unskilled workers. In these two occupations alone more than
three-fourths of the supervisors were employed. On the professional
level, 6 per cent of the supervisors were employed. This per cent is 2
per cent more than that of the drop-outs' supervisors at Price.
From Table 22 the reader can note that of the 50 supervisors, the
majority of them were un-skilled laborers. On this particular level, 20
per cent were employed; 18 per cent on the service level; and 14 per cent
each were occupied as clerical and sales, skilled and semi-skilled work¬
ers. These occupational levels constituted little over three-fourths of
the matched groups' supervisors. On the professional and managerial
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level, 12 per cent of the supeirvisors were employed. This per cent is
the largest for any group in this study.
TABLE 22
occupational classification of the supervisors of the
DROP-OUTS AND MATCHED PERSISTERS AT H. M. TURNER
H. M. Turner's Supervisors
Occupational Drop-outs Matched Persisters
Classification Number Per Cent Number Per Cent
Professional &
Managerial 3 6 6 12
Clerical & Sales 1 2 7 14
Service 26 52 9 18
Skilled 0 0 7 14
Semi-skilled 2 4 7 14
Un-skilled 14 23 10 20
Unemployed 4 S 2 4
Retired 0 0 1 2
Unknown 0 0 1 2
Number 50 100 50 100
The supervisors’ occupational comparison for the three drop-out
groups did not vary tremendously. In each case most of the supervisors
were employed as service workers or as un-skilled workers.
Washington's group revealed that no drop-out's supervisor was em¬
ployed on the professional and managerial level while Turner disclosed
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6 per cent and Price revealed 4 per cent.
Among the unemployed, the supervisors of the drop-outs at Washing¬
ton had the largest per cent, 18 per cent, and Price and Turner had 8
per cent each.
Comparison according to the educational level of the supervisors
of the drop-outs and matched persisters.—The educational level of the
supervisors was a factor that the researcher felt woxild contribute sig¬
nificantly to her investigation due to the fact that a great deal of the
literature on drop-outs has disclosed that usually the drop-out is a prod-
■JJct; of early school leavers. Table 23 presents data on the educational
levels of the supervisors of the drop-outs and matched persisters.
TABLE 23
EDUCATIONAL LEVEL OF THE SUPERVISORS OF THE DROP-OUTS
AND MATCHED PERSISTERS AT L. J. PRICE
L. J, Price's Supervisors
Educational Drop-outs Matched Persisters
Level Number Per Cent Number Per Cent
College education
(1-4 years) 0 0 4 8
High School Graduate 8 16 15 30
1-3 years high school 18 36 19 38
Grammar Sch. graduate
(finished 8th grade) 5 10 9 18
4-7 years school 6 12 1 2
0-3 years school 2 4 0 0
Unknown 11 22 2 4
Number 50 100 50 100
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Table 23 shows that the majority of the supervisors of the drop¬
outs were on the level of one to three years of high school. Of the total
per cent, 36 per cent were on this level; 16 per cent were high school
graduates, and no supervisor had achieved college status. Twenty-two
per cent of the supervisors' educational attainment was not known.
The matched persisters* supervisors revealed a picture similar to
that of the drop-outs, in that the majority of the supervisors accomplish¬
ed one to three years of high school. On this level, 38 per cent were
represented which was very close to the drop-outs' per cent. The super¬
visors of the matched persisters exceeded those of the drop-outs on the
high school graduate level. At this particular level, 30 per cent of the
supervisors were shown. Eight per cent of these supervisors (matched per¬
sisters') matriculated on the college level, whereas there was no repre¬
sentation for the drop-outs' supervisors on this level. Only 4 per cent
of the matched persisters' supervisors were unknown which was much less
than that of the drop-outs.
The data in Table 24 disclose the same information as that of the
preceding table except the concern being B. T. Washington High School.
Table 24 indicated that the drop-out pattern was different from that of
the matched persisters. For the drop-out group, there was more repre¬
sentation on the grammar school level and unknown level. On each of
these levels there was 26 per cent of the supervisors. Whereas, the
matched persisters had more supervisors who had received anywhere from
one to three years of high school and the second largest per cent were
high school graduates. Thirty-eight per cent had achieved one to three




EDUCATIONAL LEVEL OF THE SUPERVISORS OF THE DROP-OUTS AND
MATCHED PERSISTERS AT B. T. WASHINGTON
B. T . Washington* s Supervisors
Educational Drop-outs Matched Persisters
Level Number Per Cent Number Per Cent
College education
(1-4 yrs.) 0 0 3 6
High School graduate 4 8 14 28
1-3 yrs. high school 11 22 19 38
Grammar school
graduate
(finished 8th grade) 13 26 6 12
4-7 years school 8 16 5 10
0-3 years school 1 2 0 0
Unknown 13 26 3 6
Number 50 100 50 100
Six per cent of the matched group's supervisors had either entered
or completed college, while the drop-out group had no per cent on this
level.
Another interesting feature is that of the unknown educational levels
of the supervisors of the drop-outs. In this category, 20 per cent more
drop-outs than matched persisters did not know the educational attainment
of their supervisors.
The data in Table 25 will afford the reader with the educational
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accomplishments of the supervisors of the drop-outs and matched persisters
at the H. M. Turner High School.
From this table (25) it is apparent that the majority of supervisors
of the drop-outs were grammar school graduates. On this level, 38 per
cent were listed; the second largest group of supervisors, 28 per cent,
received training from four to seven years of school. No supervisor enter¬
ed college, and only A per cent graduated from high school. However, 16
per cent did maintain the one to three years high school level.
Each school disclosed a very small per cent who had zero to three
years of school. Turner's drop-out group showed 2 per cent of its super¬
visors in this category. Twelve per cent of this group did not know the
educational achievement of their supervisors.
The matched persister's group at Turner revealed a picture which
was very much contrary to the drop-outs at this same school. Thirty-two
per cent of the supervisors were high school graduates; 24 per cent fin¬
ished grade eight; 20 per cent were accounted for on the four to seven
years school level and 4 per cent less were persons who had attended
college.
In comparing the three drop-out groups, it can readily be ascertain¬
ed that no supervisor was on the college level. Of the three schools.
Price revealed the largest per cent of high school graduates and those
who received one to three years of high school.
Turner's drop-out supervisors' largest per cents were on levels dif¬
ferent from the other two schools. Most of the supervisors were on the
four to seven and zero to three levels. Price's and Washington's drop¬
out supervisors' educational levels were higher than Turner's. Also,
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TABLE 25
EDUCATIONAL LEVEL OF THE SUPERVISORS OF THE DROP-OUTS AND
MATCHED PERSISTERS AT H. M. TURNER
H. M. Turner's Supervisors
Educational Drop-■outs Matched Perslsters
Level Number Per Cent Number Per Cent
College Education
(1-4 yrs.) 0 0 8 16
High school graduate 2 4 16 32
1-3 years high school 8 16 0 0
Grammar school graduate
(finished 8th grade) 19 38 12 24
4-7 yrs. school 14 28 10 20
0-3 yrs. school 1 2 4 8
Unknown 6 12 0 0
Niamber 50 100 50 100
at Turner the drop-out subjects were aware of the educational attainment
of their supervisors.
Comparison of the drop-outs and matched perslsters according to
participation In extra-curricular activities.—It is the writer's belief
that If a student Is to be well rounded and adjusted to the school environ¬
ment, he will partake of some of the extra-curricular offerings afforded
him through the school's program. The preceding tables (26, 27, and 28)
present a distribution on the number of activities in which the drop¬
outs and matched perslsters were engaged.
The data In Table 26 disclose Information on the participation In
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extra-curricular activities engaged in by drop-out and matched subjects
at Price. Eighty-six per cent, the largest per cent, did not participate
in any form of extra-curricular activities, and only 14 per cent had en¬
gaged in one to three activities.
TABLE 26
DROP-OUTS AND MATCHED PERSISTERS ACCORDING TO PARTICIPATION
IN EXTRA-CURRICULAR ACTIVITIES AT L. J. PRICE
L. J. Price
Number of
Activities Drop-outs Per Cent Matched Persisters Per Cent
10 - 12 0 0 0 0
7-9 0 0 1 2
4-6 0 0 5 10
1-3 7 14 5 10
None 43 86 39 78
Number 50 100 50 100
The matched persisters at Price revealed a slightly different pic¬
ture from that of the drop-outs at this school. However, like the drop¬
outs, the largest per cent (78 per cent) did not take advantage of any
of the extra-curricular activities offered. Ten per cent each occupied
themselves by engaging in 1-3 and 4-6 activities and 2 per cent were at¬
tracted to 7-9 activities.
Table 27 gives the activity participation distribution for the drop¬
outs and matched persisters at B. T. Washington.
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Washington's drop-out group revealed a pattern which was similar
to the Price drop-out group. Both these schools disclosed that the drop¬
outs' largest per cent did not share in the extra-curricular activities
at these schools. Eighty-two per cent of the drop-outs subjects were
non-engaged in the activities and 18 per cent were members of 1 to 3
activities.
TABLE 27
DROP-OUTS AND MATCHED PERSISTERS ACCORDING TO PARTICIPATION












10 - 12 0 0 1 2
7-9 0 0 1 2
4-6 0 0 1 2
1-3 9 18 4 8
None 41 82 43 86
Nvimber 50 100 50 100
The matched persisters at Washington had representation on each
level. Like the groups discussed previously, the largest per cent were
the non-participants. On this level 86 per cent appeared, only 8 per
cent were active in 1 to 3 activities, and 2 per cent each were on the
remaining levels.
Table 28 reveals data on the drop-outs and matched persisters at
H. M. Turner
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This table discloses that the drop-outs at Turner were participants
in a wider variety of activities than any other drop-out group discussed
in this study. However, the non-participants' per cent for each school
was very close.
The table for Turner revealed that 84 per cent did not occupy them¬
selves by engaging in any activity. Ten per cent shared in 1 to 3 activ-
itiesi; ^ cent were sharers of 4 to 6 activities, and 2 per cent en¬
gaged in 7 to 9 activities.
TABLE 28
DRDP-OUTS AND MATCHED PERSISTERS ACCORDING TO PARTICIPATION
IN EXTRA-CURRICULAR ACTIVITIES AT H. M. TURNER
H. M. Turner
Number of Drop- Per Matched Per
Activities outs Cent Perfisters Cent
10 - 12 0 0 1 2
7-9 1 2 1 2
4-6 2 4 5 10
1-3 5 10 13 26
None 42 84 30 60
Number 50 100 50 100
Turner's matched persisters like Washington's had representation
on each level. Like Price and Washington, the largest per cent of sub¬
jects were non-participants in the activity programs.
Sixty per cent did not take part in any activity, 26 per cent engaged
in 1 to 3 activities, 10 per cent busied themselves in 4 to 6 activities.
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and 2 per cent each were participants in 7 to 9 and 10 to 12 activities.
Comparison of peer relationship of the drop-outs and matched per-
sisters.—The next three tables will attempt to give the reader a picture
of each subject's peer relationship according to the opinions of his/her
teacher. This section of the report was considered pertinent to this
study because the writer felt that the child’s peer relationship played
a decisive role towards his/her overall attitude for continuing school.
Also, his/her peer relationship could have a positive or negative reaction
on his/her achieving to his/her fullest potential.
Table 29 reflects the teacher's opinion about the drop-outs and
matched persisters at L. J. Price.
Item 1 shows that 18 per cent of the students acted in a leadership
capacity while 24 per cent of the matched persisters were leaders. Thirty-
six per cent of the drop-outs were active in discussion over against 30
per cent of the matched persisters. Those drop-outs who were at ease
around their peers tallied 34 per cent and the matched group 78 per cent.
The peers liked 68 per cent of the drop-outs' traits and 74 per cent of
the matched persisters. Forty-two per cent and 52 per cent of the drop¬
outs and matched persisters, respectively, attended school affairs. Eigh¬
teen per cent of the drop-outs and 28 per cent of the matched persisters
expressed their views to the class. Those drop-outs who were liked by
the opposite sex revealed 36 per cent while the matched persisters showed
82 per cent. The economic status was accepted wholesomely by 40 per cent
of the drop-outs and 64 per cent of the matched persisters. The drop¬
outs who found it easy to make friends disclosed 86 per cent and 100 per
cent of the matched persisters. Only 26 per cent of the drop-outs ex¬
perienced difficulty in associating with the opposite sex while 14 per
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TABLE 29
PEER RELATIONSHIP OF DROP-OUTS AND MATCHED PERSISTERS
AT L. J. PRICE
L. J. Price
Drop-out Matched
Item Per Cent Per Cent
Yes No Yes No
1. Did student act as leader 18 82 24 76
2. Did student take active part
in discussions 36 64 30 70
3. Was student at ease around
peers 34 66 78 72
4. Were student's traits liked
by peers 68 32 74 26
5. Did student attend school
affairs often 42 58 52 48
6. Did student express views to
class 18 83 28 72
7. Was student liked by opposite
sex 36 64 82 18
8. Did student wholesomely accept
economic status 40 60 64 36
9. Did student make friends
easily 86 14 100 0
10. Was association with opposite
sex difficult 26 74 14 86
11. Did student appear lonesome
around peers 32 68 4 96
12. Were Inferior feelings toward
others apparent 28 72 4 96
13. Did student respect the rights
of others 90 10 100 0
14. Was usual aggressiveness toward
others visible 4 96 0 100
15. Did the student seem to be a
part of the group 54 46 88 12'
16. Did the peers criticize the
student 4 96 0 100
17. Was student courteous to peers 98 2 100 0
18. Was student sarcastic with peers 2 98 0 100
19. Did student volunteer to work
with peers 22 68 36 64
20. Were the student's friends con¬
sidered well adjusted 74 26 84 16
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cent of the matched group experienced this difficulty. Thirty-two per
cent of the drop-outs seemed lonesome around their peers, and 14 per
cent of the matched group experienced lonesomeness. Inferior feelings
toward others were apparent in 28 per cent of the drop-outs over against
4 per cent of the matched perslsters. Ninety per cent of the drop-outs
were respectful and 100 per cent of the matched group were respectful.
Only 4 per cent of the drop-out group had aggressive tendencies and no
matched persister showed this trait. Fifty-four per cent of the drop¬
out group seemed to be a part of the group while 88 per cent of the match¬
ed perslsters were a part of the group. The peers criticized 4 per cent
of the drop-outs and not any of the matched perslsters. Two per cent of
the drop-outs and 0 per cent of the matched perslsters were sarcastic with
peers. In volunteering to work with peers, only 22 per cent of the drop¬
outs and 36 per cent of the matched group did so. Seventy-four per cent
of the drop-outs' and 84 per cent of the matched perslsters' friends were
considered well adjusted.
Table 30 discloses infortoation concerning the peer relationship of
these students according to the opinion of each of the drop-outs and
matched perslsters' teachers.
Item 1 shows that 40 per cent of the students acted in a leadership
capacity while 16 per cent of the matched perslsters were leaders. Thirty-
two per cent of the drop-outs were active in discussion over against 48
per cent of the matched perslsters. Those drop-outs who were at ease a-
round their peers tallied 84 per cent and the matched group 84 per cent.
The peers liked 64 per cent of the drop outs* traits and 94 per cent of
the matched perslsters. Fifty-four per cent and 70 per cent of the drop-
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TABLE 30
PEER RELATIONSHIP OF DROP-OUTS AND MATCHED PERSISTERS










1. Did student act a.s leader 40 60 16 84
2. Did student take active part
in discussions 32 68 48 52
3. Was student at ease around
peers 84 16 84 16
4. Were student's traits liked
by peers 64 36 94 6
5. Did student attend school affairs
often 54 46 70 30
6. Did student express views
to class 24 76 42 58
7. Was student liked by opposite
sex 48 52 100 0
8. Did student wholesomely accept
economic status 60 40 94 6
9. Did student make friends
easily 72 28 80 20
10. Was association with opposite
sex difficult 54 46 0 100
11. Did student appear lonesome
around peers 28 72 12 88
12. Were inferior feelings toward
others apparent 46 54 10 90
13. Did student respect the rights
of others 86 14 100 0
14. Was usual aggressiveness toward
others visible 0 100 0 100
15. Did the student seem to be a part
of the group 80 20 86 14
16 i Did the peers criticize the
student 2 98 0 100
17. Was student courteous to peers 88 12 98 2
18. Was student sarcastic with peers 4 96 0 100
19. Did student volunteer to work
with peers 18 82 26 74
20. Were the student's friends con¬
sidered well adjusted 82 18 96 4
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outs and matched perslsters, respectively, attended school affairs.
Twenty-four per cent of the drop-outs and 42 per cent of the matched per¬
slsters expressed their views In class. Those drop-outs who were liked
by the opposite sex revealed 48 per cent while the matched perslsters
showed 100 per cent. The economic status was accepted wholesomely by
60 per cent of the drop-outs and 94 per cent of the matched perslsters.
The drop-outs who made friends easily disclosed 72 per cent and 80 per
cent of the matched perslsters. Fifty-four per cent of the drop-outs
found It difficult to associate with the opposite sex while zero per cent
of the matched group experienced this difficulty. Twenty-eight per cent
of the drop-outs appeared lonesome around their peers and 12 per cent of
the matched group revealed lonesomeness. Inferior feelings were observ¬
able in 46 per cent of the drop-outs over against 10 per cent of the
matched perslsters. Eighty-six per cent of the drop-outs respected the
rights of others, and 100 per cent of the matched group were respectful.
No per cent of the drop-outs and matched perslsters revealed aggressive
tendencies. Eighty per cent of the drop-outs seemed to be a part of the
group while 86 per cent of the matched perslsters were a part of the
group. The peers criticized 2 per cent of the drop-outs and not any of
the matched perslsters. Courtesy to peers was shown by 88 per cent of
the drop-outs and 98 per cent of the matched perslsters. Four per cent
of the drop-outs and zero per cent of the matched perslsters were sarcas¬
tic with peers. Volunteering to work with peers was assumed by 18 per
cent of the drop-outs and 26 per cent of the matched group. Eighty-two
per cent of the drop-outs' and 96 per cent of the matched perslsters'
friends were considered well adjusted.
The data for H. M. Turner High School as shown in Table 31 will
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disclose information on the drop-outs and matched persisters according
to the opinion of the teachers of these students. This data will reveal
knowledge on the peer relationship of these two groups.
Question 1 revealed that 4 per cent of the students acted as lead¬
ers while 10 per cent of the matched persisters were in leadership capac¬
ity, Ten per cent of the drop-outs actively participated in discussions
over against 28 per cent of the matched persisters. Those drop-outs who
found it easy to be around their peers revealed 40 per cent and the matched
group 76 per cent. Table 31 further discloses that the peers liked 76 per
cent of the drop-outs' traits and 92 per cent of the matched persisters.
Thirty-eight per cent and 42 per cent of the drop-outs and matched
persisters, respectively, often attended school affairs. Ten per cent
of the drop-outs and 28 per cent of the matched persisters expressed their
view in class. Those drop-outs who showed some indications of being liked
by the opposite sex revealed 44 per cent while the matched persisters
showed 96 per cent, Wholesomely, the economic status of the drop-outs
was accepted by 26 per cent and 54 per cent of the matched persisters.
The drop-outs who found it easy to make friends disclosed 40 per cent and
82 per cent of the matched persisters. Thirty-four per cent of the drop¬
outs experienced difficulty in associating with the opposite sex while
12 per cent of the matched persisters experienced this difficulty. Thirty-
four per cent of the drop-outs seemed lonesome around their peers, and
16 per cent of the matched revealed loneliness. Inferior feelings were
prevalent in 60 per cent of the drop-outs over against 18 per cent of the
matched persisters. In each of the categories both groups were 100 per
£5^nt, respected the rights of other, were unusually aggressive toward
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TABLE 31
PEER RELATIONSHIP OF DROP-OUTS AND MATCHED PERSISTERS









1. Did student act as leader 4 96 10 90
2. Did student take active part
In discussions 10 90 28 72
3. Was student at ease around
peers ACh 60 76 24
A. Were student's traits liked
by peers 76 24 92 8
5. Did student attend school
affairs often 38 62 42 58
6. Did student express views
to class 10 90 28 78
7. Was student liked by opposite
sex 44 56 96 4
8, Did student wholesomely accept
economic status 26 74 54 46
9. Did student make friends
easily 40 60 82 18
10. Was association with opposite
sex difficult 34 66 12 88
11. Did student appear lonesome
around peers 34 66 16 84
12. Were inferior feelings toward
others apparent 60 40 18 82
13. Did student respect the rights
of others 100 0 100 0
14. Was usuallaggresslveness toward
others visible 0 100 0 100
15. Did the student seem to be a
part of the group 74 26 82 18
16. Did the peers criticize the
student 0 100 0 100
17. Was student courteous to peers 100 0 100 0
18. Was student sarcastic with peers 100 0 0 100
19. Did student volunteer to work
with peers 4 96 24 76
20. Were the student's friends con¬
sidered well adjusted 66 34 88 12
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others, were not criticized by peers, were courteous to peers, and were
not sarcastic with peers* Seventy-four per cent of the drop-outs were
a part of their group and 82 per cent of the matched persisters. Volun¬
teer work with peers was done by 4 per cent of the drop-outs and 24 per
cent of the liiatched persisters. In associating with friends who were con¬
sidered to be well adjusted, 66 per cent of the drop-out$ were in this
category and 88 per cent of the matched persisters.
In making a comparison of the peer relationship of the three drop¬
out groups, the data for Washington's group revealed the more superior
group. Washington had more drop-outs who were leaders, appeared at ease,
attended school affairs often, expressed views to class, liked by opposite
sex, wholesomely accepted economic status, associated with opposite sex,
were a part of the group, and were considered well adjusted by friends.
Out of the twenty categories, Washington excelled in almost half.
Comparison according to grade point averages of the drop-outs and
matched persisters from the three schools.--The writer feels that a child
must possess a sense of responsibility for academic achievement. If he
does feel it his responsibility to achieve and is unable to achieve, it
is felt that he becomes frustrated or disturbed. Yet, on the other hand,
if there is no sense of responsibility for achieving academically, this
also presents problems. With this belief, the writer felt it necessary
to ascertain the grade point averages for each subject which are revealed
in Tables 32, 33, and 34 for the drop-outs and matched persisters at the
three schools investigated in this study. Tables 35, 36, and 37 will re¬
veal and compare the grade point averages of the drop-outs at the three
schools.
Table 32 gives the reader an account of the grade point averages
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for the drop-outs And matched perslsters at L. J. Price High School,
For the fifty drop-out subjects who were attending Price, the grade
point averages ranged from a low of 0.00 to a high of 3.48, with a mean
of 1.30, a standard deviation of 66, and a standard error of the mean of
.09.
For the fifty matched persisters at Price, the grade point averages
ranged from a low of 53 to a high of 3.10, with a mean of 1.72, a standard
deviation of .61, and a standard error of the mean of ,09.
The "z" ratio of comparative data reveal the mean score for the drop
out group was 1.30 and for the matched perslsters 1.72, with a difference
of .42 in favor of the matched group; the standard deviation for the drop¬
outs’ group was .66 and for the matched perslsters’ group .61, with a dif¬
ference of .05 in favor of the drop-outs' group; the standard error of
the mean for the drop-outs' group was .09 and for the matched persisters'
group .09, with a difference of zero in favor of neither group. The stand
ard error of the difference between the two means was .13.
Table 32 further reveals that the "z” for these data was 3.23, which
was significant, for it was greater than a "z” larger than 2.58 and is
significant at a level greater than .01. Therefore, the difference be¬
tween the academic achievement of these two groups is statistically signi¬
ficant.
Summary of the data analyzed and compared above would appear to in¬
dicate that the mean of 1.30 and 1.72 for the drop-outs group and matched
perslsters group, respectively, was an indication that the matched group
did achieve measurably superior in academic achievement and the drop-out




GRADE POINT AVERAGES AS ACHIEVED BY DROP-OUTS AND MATCHED
PERSISTERS AT 1. J. PRICE
L. J . Price
Grade Point Drop-outs Matched Persisters
Averages Number Per Cent Number Per Cent
3.40 3.59 1 2 0 0
3.20 - 3.39 0 0 0 0
3.00 - 3.19 0 0 1 2
2.80 - 2.99 1 2 1 2
2.60 - 2.79 0 0 2 4
2.40 - 2.59 0 0 3 6
2.20 - 2.39 1 2 8 16
2.00 - 2.19 4 8 1 2
1.80 - 1.99 4 8 4 8
1.60 - 1.79 3 6 8 16
1.40 - 1.59 5 10 4 8
1.20 - 1.39 8 16 8 16
1.00 - 1.19 8 16 6 12
.80 - .99 3 6 1 2
.60 - .79 5 10 2 4
.40 - .59 5 10 1 2
.20 - .39 1 2 0 0









Table 33 discloses that for the fifty drop-out subjects who were
attending Washington, the grade point averages ratted from a low of ^00
to a high of 3.02, with a mean of 1.28, a standard deviation of .92 and
a standard error of the mean of .13.
For the fifty matched persisters at Washington, the grade point
averages ranged from a low of .25 to a high of 3.92, with a mean of 1.64,
a standard deviation of .87, and a standard error of the mean of .12.
The "z” ratio of comparative data reveals that the mean score for
the drop-outs was 1.28 and for the matched persisters 1.64, with a dif¬
ference of .36 in favor of the matched persisters; the standard deviation
for the drop-outs group was .92 and for the matched persisters group,.87
with a difference of ,05 in favor of the drop-outs group' the standard
error of the mean for the drop-outs group was .13 and for the matched
persisters group was .12, with a difference of .01 in favor of the drop¬
outs group. The standard error of the difference between the two means
was .17.
It is further evident from Table 33 that the "z" for these data
was 2.12, which was not significant for a "z" score smaller than 2.58 at
the .01 level. Therefore, the difference between the academic achievement
of these two groups is not statistically significant.
A summary of the data analyzed and compared above would appear to
indicate that the mean of 1.28 and 1.64 for the drop-out and matched groups
at Washington, respectively, was an indication that the matched persisters
did not achieve measurably superior in academic achievement and neither
group measured any significant difference between the two means.
Table 34, like the two previous tables, will disclose the grade
point averages by the drop-outs and matched persisters save data is for
TABLE 33
GRADE PPINT AVERAGES AS ACHIEVED BT DROP-OUTS AND MATCHED










3.80 - 3.99 0 0 1 2
3.60 - 3.79 0 0 0 0
3.40 - 3.59 0 0 0 0
3.20 - 3.39 0 0 0 0
3.00 - 3.19 1 2 4 8
2.80 - 2.99 1 2 1 2
2.60 - 2.79 0 0 5 10
2.40 - 2.59 1 2 0 0
2.20 - 2.39 0 0 2 4
2.00 - 2.19 1 2 3 6
1.80 - 1.99 3 6 4 8
1.60 - 1.79 4 8 2 4
1.40 - 1.59 4 8 6 12
1.20 - 1.39 6 12 3 6
1.00 - 1.19 8 16 6 12
.80 - .99 4 8 5 10
.60 - .79 3 6 4 8
.40 - .59 6 12 3 6
.20 - .39 3 6 1 2





Difference between Mean 36
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H, M. Turner High School.
Jor the fifty drop-outs who were attending H. M. Turner, the grade
point averages ranged from, a low of .10 ta a high of 2.49, with a mean
of 1,19, a standard deviation of .50, and a standard error of the mean
of ,07.
For the fifty matched persisters who were attending Turner, the grade
point averages ranged from a low of .61 to a high of 3.12,wlth a mean ofI,59, a standard deviation of .62, and standard error of the mean of .09.
TABLE 34
GRADE POINT AVERAGES AS ACHIEVED BY DROP-OUTS AND MATCHED
PERSISTERS AT H. M. TURNER
H. M . Turner
Grade Point Drop-outs Matched Persisters
Averages Number Per Cent Nxanber Per Cent
3.40 - 3.59 0 0 0 0
3.20 - 3.39 0 0 0 0
3.00 - 3.19 0 0 1 2
2.80 - 2.99 0 0 0 0
2.60 - 2.79 0 0 1 2
2.40 - 2.59 1 2 6 12
2.20 - 2.39 1 2 2 4
2.00 - 2.19 0 0 3 6
1.80 - 1.99 3 6 2 4
1.60 - 1.79 6 12 9 18
1.40 - 1.59 5 10 5 10
1.20 - 1.39 6 12 3 6
. 1.00 - 1.19 12 24 10 20
.80 - .99 5 10 4 8
.60 - .79 6 12 4 8
.40 - .59 2 4 0 0
.20 - .39 2 4 0 0






TABLE 34 - Continued
H, M. Turner
Difference Between Means .40
SDx .11
iijjit 3.64
A further look at Table 34 shows that the comparative data for the
”z" ratio show that the measures for the two groups were as follows: The
mean score for the drop-out group was 1.19 and for the matched group was
1.59, with a difference of .40 in favor of the matched group; the stand¬
ard deviation for the drop-out group was .50 for the matched group was
.62 with a difference of .12 in favor of the matched persisters; the
standard error of the mean for the matched persisters was .09, with a
difference of ,02 in favor of the matched persisters. The standard error
of the difference between the two means was .11.
The ’’z” for these data was 3.64, which was significant, for it was
greater than a "z” ratio larger than 2.58 and is significant at a level
greater than .01. Therefore, the difference between the academic achieve
ment of these two groups is statistically significant,
A summary of the data analyzed and compared above would appear to
Indicate that the mean of 1.19 and 1,59 for the drop-outs and matched per
sisters, respectively, was an indication that the matched persisters did
achieve measurably superior in academic achievement and the drop-outs




GRADE POINT AVERAGES AS ACHIEVED BT DROP-OUTS AT L. J.
PRICE AND B. T. WASHINGTON
Drop-outs
Grade Point Price Washington
Averages Number Per Cent Number Per Cent
3.40 - 3.59 1 2 0 0
3.20 - 3.39 0 0 0 0
3.00 - 3.19 0 0 1 2
2.80 - 2.99 1 2 1 2
2.60 - 2.79 0 0 0 0
2.40 - 2.59 0 0 1 2
2.20 - 2.39 1 2 0 0
2.00 - 2.19 4 8 1 2
1.80 - 1.99 4 8 3 6
1.60 - 1.79 3 6 4 8
1.40 - 1.59 5 10 4 8
1.20 - 1.39 8 16 6 12
1.00 - 1.19 8 16 8 16
.80 - .99 3 6 4 8
.60 - .79 5 10 3 6
.40 - .59 5 10 6 12
.20 - .39 1 2 3 6










The data concerning the grade point averages for the drop-outs at
Price and Washington are disclosed in Table 35, As indicated in this
table, for the fifty drop-outs who were attending Price, the grade point
averages ranged from a low of ,00 to a high of 3,48 with a mean of 1,30,
a standard deviation of ,66, and a standard error of the mean of ,09,
For the fifty drop-outs who attended Washington, the grade point
averages ranged from a low of ,00 to a high of 3,02, with a mean of 1,28,
a standard deviation of ,92, and standard error of the mean of ,13,
The "z" ratio of comparative data reveal the mean score for the drop¬
outs at Price was 1,30 and for the drop-outs at Washington was 1,28, with
a difference of ,02 in favor of the Price group; the standard deviation
for the Price group was ,66 and for the Washington group ,92, with a dif¬
ference of ,26 in favor of the Washington group; the standard error of
the mean for the Washington group was ,13, and for the Price group ,09,
with a difference of ,04 in favor of the Wasington group. The standard
error of the difference between the two means was ,15,
The "z" for these data was ,13, which was not significant, for it
was a "z" score smaller than 2,58 at the ,01 level. Therefore, the dif¬
ference between the academic achievement of these two groups is not
statistically significant,
A comparative analysis of the above data would appear to indicate
that the mean of 1,30 and 1.28 for the drop-out groups at Price and
Washington, respectively, was an indication that the Washington group
achieved measurably the same in academic achievement, and neither group
measured any significant difference between the two means.
Table 36 discloses that for the fifty drop-out subjects who were
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TABLE 36
GRADE POINT AVERAGES AS ACHIEVED BY DROP-OUTS AT L. J.
PRICE AND H. M, TURNER
Drop-outs
Grade Point Price Turner
Averages Number Per Cent Number Per Cent
3.40 - 3.59 1 2 0 0
3.20 - 3.39 0 0 0 0
3.00 - 3.19 0 0 0 0
2.80 - 2.99 1 2 0 0
2.60 - 2.79 0 0 0 0
2.40 - 2.59 0 0 1 2
2.20 - 2.39 1 2 1 2
2.00 - 2.19 4 8 0 0
1.80 - 1.99 4 8 3 6
1.60 - 1.79 3 6 5 12
1.40 - 1.59 5 10 5 10
1.20 - 1.39 8 16 6 12
1.00 - 1.19 8 16 12 24
.80 - .99 3 6 5 10
.60 - .79 5 10 6 12
.40 - .59 5 10 2 4
.20 - .39 1 2 2 4
.00 - .19 1 2 1 2
Niomber 50 50
Mean 1.30 1.19
S .D . .66 .50
SEm .09 .07




attending Price and Turner, Prices' grade point averages ranged from a
low of .00 to a high of 3.48, with a mean of 1.30, a standard deviation
of .66, and a standard error of the mean of .09 while Turner's grade
point averages ranged from a low of .10 to a high of 2.47, with a mean
of 1.19, a standard deviation of .50, and standard error of the mean of
.07.
The comparative "z" ratio for the two groups revealed that the mean
score for the Price group was 1.30 and for the Turner group 1.19, with
a difference of .11 in favor of the Price group; the standard deviation
for, the Price group was .66 and for the Turner group .50, with a differ¬
ence of .16 in favor of the Price group; the standard error of the mean
for the Price group was .09 and for the Turner group was .07, with a
difference of .02 in favor of the Price group. The standard error of
the difference between the two means was .11.
The "z" for these data was 1.00, which was not significant for a
"z" score smaller than 2.58 at the .01 level. Therefore, the difference
between the academic achievement of these two groups is not statistically
significant.
A. summary of the data an2ilyzed and compared above would appear to
Indicate that the mean of 1.30 and 1.19 for the Price drop-outs and
Turner drop-outs, respectively, was an indication that the Price group
did not achieve measurably superior in academic achievement, and neither
group measured any significant difference between the two means.
Table 37 gives data on the two drop-out groups at Washington and
Turner. This data concerns itself with the grade point averages of the
two groups at the two schools.
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TABLE 37
GRADE POINTS AVERAGES AS ACHIEVED BY DROP-OUTS AT B. T.
WASHINGTON AND H. M. TURNER
Drop-outs
Grade Point Washington Turner
Averages Number Per Cent Number Per Cent
3.40 - 3.59 0 0 0 0
3.20 - 3.39 0 0 0 0
3.00 - 3.19 1 2 0 0
2.80 - 2.99 1 2 0 0
2.60 - 2.79 0 0 0 0
2.40 - 2.59 1 2 1 2
2.20 - 2.39 0 0 1 2
2.00 - 2.19 1 2 0 0
1.80 - 1.99 3 6 3 6
1.60 - 1.79 4 8 6 12
1.40 - 1.59 4 8 5 10
1.20 - 1.39 6 12 6 12
1.00 - 1.19 8 16 12 24
.80 - .99 4 8 5 .10
.60 - .79 3 6 6 12
.40 - .59 6 12 "2 4
.20 - .39 3 6 2 4










For the fifty drop-outs who were attending Washington, the grade
point averages ranged from a low of .00 to a high of 3.02, with a mean
of 1.28, a standard deviation of .92, and a standard error of the mean
of .13.
The grade point averages for the fifty drop-out subjects at Turner
ranged from a low of .10 to a high of 2.47, with a mean of 1.19, a stand¬
ard deviation of .50, and standard error of the mean of .07.
The ’’z" ratio shows the comparative measures for the two groups were
as follows: The mean score for the Washington, group was 1.28 and for the
Turner group was 1.19, with a difference of .09 in favor of the Washing¬
ton group} the standard deviation for the Washington group was .92 and
for the Turner group was .50, with a difference of .42 in favor of the
Washington group; the standard error of the mean for the Washington group
was .13 and for the Turner group was .07, with a difference of .06 in
favor of the Washington group. The standard error of the difference be¬
tween the two means was *14.
The ^'z” for these data was .64 which was not significant for a ’’z"
score smaller than 2.58 at the .01 level. Therefore, the difference
between the academic achievement of those two groups is not statistically
significant.
A. summary of the data analyzed and compared above would appear to
Indicate that the mean of 1.28 and 1.19 for the Washington and Turner
groups, respectively, was an indication that the Washington group did not
achieve measurably superior in academic achievement, and neither group
measured any significant difference between the two means.
CHAPTER III
SUMMARY AND CONCLUSIONS
Introduction.«—The school drop-out is A phenomenon of national con¬
cern. Today, more than ever before, the nation, state and local govern¬
ments are involving themselves in extensive studies and projects as an
attempt to counteract the problem of drop-outs.
By 1970, it has been predicted, 7.5 million youths will drop out
of our high schools. The jobs for these youngsters will be few, if any,
because of the rapid technological changes.
These technological changes, regardless of their intrinsic values,
cause the drop-out to supply society with a high crime rate and vinemploy-
ment.
Recapitulation of research design.—The problem involved in this
study was to ascertain the degree to which certain social and psychologi¬
cal characteristics are manifested by school drop-outs and by a matched
group of students who remained in school.
These drop-outs consisted of fifty students each who had been in
attendance at L. J. Price, B. T. Washington and H. M. Turner High Schools.
The matched group were fifty students frran each of the schools who were
still in attendance at the time of this study.
The general purpose of this study was to survey the family con¬
ditions, school achievement and participation in extra-curricular acti¬




More specifically, the researcher sought to describe and compare
the following:
1. To describe the socio-economic conditions of a
sample of fifty students who dropped out of three
selected high schools during the 1962-1963 school
year,
2. To describe the socio-economic conditions of a
matched group of students who remained in school
at the three high schools.
3. To compare the socio-economic conditions of the
out-of-school group and the in-school group.
4. To compare the socio-economic conditions for the
three groups of drop-outs from the three schools.
5. To compare the academic achievements of the out-
of-school and the in-school groups.
6. To compare the academic achievements of the three
groups of drop-outs from the three schools.
7. To compare the extra-curricular activities of the
drop-outs and the in-school groups.
8. To compare the extra-curricular activities of the
three groups of drop-outs from the schools.
9. To compare the two groups of students (drop-outs
and persisters) on the basis of their relationship
with their peers.
The researcher conducted this study by the descriptive survey
method, utilizing the permanent record cards, related records and a
questionnaire sent to teachers of both groups of students.
In conducting this study the following steps were taken;
1. Permission to execute this study was secured from
the proper school officials.
2. The related literature pertinent to this study was
reviewed.
3. Two matched groups of students were selected from
each of the three schools included in this study.
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One group consisted of students who dropped out of
school during the school year 1962-1963 and the
other group was comprised of school persisters.
4. Socio-economic status for the fifty students who
dropped out at each school was described. These
descriptions included educational level of parents,
places of residence, occupation of parents, marital
status of family and size of family.
5. Socio-economic status for the fifty students who were
presently enrolled in school was described. The de¬
scription of socio-economic status included education¬
al level of the parents, place of residence, occupation
of parents, marital status of family, and size of family.
6. Academic achievement of the three drop-out groups was .
compared by use of the means of teacher grades for the
three groups and 'Vz” scores. Academic achievement of
the in-school groups was compared by use of the same
measures.
7. Academic achievement of both the drop-out groups and
in-school groups was compared by use of the means of
the teacher grades for the three groups and "z" scores.
8. Participation in extra-curricular activities was analyzed
and comparisons were made on both the in-school and out-
of-school groups according to per cent of participation.
9. Peer relationships were determined by answers received
from teachers' questionnaires on both the out-of-school
group and the in-school group.10.Assembling, analyzing and interpreting the data into
appropriate tables were done in order to draw a composite
picture of the groups. Verbal description accompanied
each table.
Summary of related literature.--A summary of the literature reviewed
emphasizes the following points:
1. The drop-out is more likely a boy than a girl, to be
below average in intellectual ability and even lower
in academic achievement.
2. Extra-curricular activities or athletics are not likely
to be a part of his school program.
3. The drop-outs' parents are likely to be from the lower
social stratum and the father employed in an un-skilled
occupation.
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4. The parents of the drop-out are apt not to have dis¬
tinguished themselves in terms of educational attain¬
ment .
5. The average drop-out is 16 years old and is most likely
to drop out between the ninth and tenth grades or tenth
and eleventh grades.
6. The drop-out is often a teenager who has not been able
to adjust to the school situation. Usually, his rela¬
tionship with his fellow student indicates tension,
suspicion and strain. His attendance is poor; his lack
of interest and failure to cooperate lend to his being
retarded by about two years.
7. The language I.Q. of the drop-out is considerably lower
than the non-language I.Q.
8. The likelihood of non-reader dropping out is greater
than that of a reader.
9. The drop-outs are not necessarily delinquent children
nor are they products of broken homes.10.The basic causes for students dropping out are many;
it does not rest with any single factor.
Findings.—The data presented and analyzed in Chapter II appear to
warrant the following findings in accordance with the format of the tab¬
ular data:
1. The data on the per cent of students who dropped out of
L. J. Price, B. T. Washington, and H. H. Turner High
Schools were as follows:
(a) Price had 38 per cent male drop-outs and 62
per cent female drop-outs.
(b) Washington's drop-outs consisted of 54 per
cent males and 46 per cent females.
(c) The drop-outs at Turner consisted of 52 per
cent males and 48 per cent females.
2. The data on the drop-outs sex-grade for L. J. Price,
B. T. Washington and H. M. Turner were as follows:
(a) The mode for the male drop-outs was ninth grade
at Price where 47.8 per cent dropped out.
(b) The mode was grade ten for females at Price.
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On this level 32.3 per cent of the females
dropped out.
(c) The mode for male and females were grade nine
at Washington where 51.9 per cent and 30,4
per cent, respectively, dropped out,
(d) The mode for males was grade ten at Turner
where 34.6 per cent dropped out.
(e) The mode for females was grade eleven at Turner
where 37.5 per cent dropped out.
3. The data pertaining to the l.Q.'s of the drop-outs
at L. J. Price, B. T. Washington and H, M. Turner
were as follows:
(a) The male subjects at Price had a mean l.Q. of
78.05
(b) The female subjects at Price had a mean l.Q. of
79.91.
(c) The male subjects at Washington had a mean l.Q.
of 74.22.
(d) The female subjects at Washington had a mean l.Q.
of 75.95,
(e) The male subjects at Turner had a mean l.Q. of
73.35.
(f) The female subjects at Turner had a mean l.Q.
of 78.25.
4. The data concerning the number of siblings in the families
of the drop-outs and matched perslsters at L. J. Price,
B. T, Washington and H. M, Turner were as follows:
(a) The mode was bi-modal, 1 to 3 and 7 to 9 siblings
for the families of the drop-outs at Price,
(b) The mode was 4 to 6 siblings for the families of
the matched perslsters at Price.
(c) The mode was 4 to 6 siblings, which was the same
for the families of the drop-outs and matched
perslsters at Washington.
(d) The mode was 4 to 6 siblings in the families of
the drop-outs at H. M. Turner.
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(e) The mode was 1 to 3 siblings in the families of
the matched persisters at H, M. Turner.
5, The data on the condition of the residence of the families
of the drop-outs and matched persisters at L. J. Price, B.
T. Washington and H. M. Turner were as follows:
(a) At Price, 74 per cent of the drop-outs' families
lived in residences considered as fair, 8 per cent
lived in residences classed as good and 18 per cent
lived in residences classed as poor.
(b) At Price, 70 per cent of the matched persisters'
families lived in residencesconsidered as fair,
24 per cent lived in residences classed as good
and 6 per cent lived in residences classed as
poor.
(c) Washington, 56 per cent of the families of the
drop-outs lived in residences classed as fair,
24 per cent lived in residences classed as good,
and 20 per cent lived in residences classed as
poor.
(d) At Washington, 64 per cent of the families of the
matched persisters lived in residences classed as
fair, 34 per cent lived in residences classed as
good, and 2 per cent lived in residences classed
as poor.
(e) At Turner, 68 per cent of the families of the drop¬
outs lived in residences classed as fair, 28 per
cent lived in residences classed as good and 4 per
cent lived in residences classed as poor.
(f) At Turner, 58 per cent of the families of the
matched persisters lived in residences- classed as
good, 42 per cent lived in residences classed as
fair and 0 per cent lived in residences classed as
poor.
6. The data pertaining to the supervisors of the drop-outs and
matched persisters at L. J. Price, B. T. Washington and
H. M. Turner High Schools were as follows;
(a) The majority, 54 per cent, of the drop-souts at
Price were under the supervision of the mother
and father.
(b) The majority, 66 per cent of the matched persisters
at Price were under the supervision of the mother
and father.
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(c) The majority, 46 per cent of the drop-outs at
Washington were under the supervision of the
mother.
(d) The majority, 66 per cent of the matched per-
sisters at Washington were under the super¬
vision of the mother and father.
(e) The majority, 48 per cent of the drop-outs at
Turner were under the supervision of the mother.
(f) The majority, 70 per cent, of the matched per-
sister at Turner were under the supervision of
the mother and father.
7. The data concerning the occupational classification of the
supervisors of the drop-outs and the matched persisters at
L. J. Price, B. T. Washington and H. M. Turner High Schools
were as follows:
(a) At Price, the majority of the supervisors of the
drop-outs were un-skilled and service workers with
50 per cent and 32 per cent, respectively.
(b) At Price, the majority of the supervisors of the
matched persisters were service and un-skilled
workers with 28 per cent and 26 per cent, respec¬
tively .
(c) At Washington, the majority of the supervisors of
the drop-outs were service and un-skilled workers
with 38 per cent and 32 per cent, respectively.
(d) At Washington, the majority of the supervisors of
the matched persisters were un-skilled and service
workers with 36 per cent and 20 per cent, respective¬
ly.
(e) At Turner, the majority of the supervisors of the
drop-outs were service and un-skilled workers with
52 per cent and 28 per cent, respectively.
(f) At Turner, the majority of the supervisors of the
matched persisters were un-skilled, service, skilled,
semi-skilled, and clerical and sales workers with
20 per cent, 18 per cent and 14 per cent, respective¬
ly, on each of the other levels.
8. The data pertinent to the educational level of the supervisors
of the drop-outs and the matched persisters at L. J. Price,
B. T. Washington and H. M. Turner High Schools were as follows
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(a) At Price, 16 per cent of the supervisors of the
drop-outs were high school graduates.
(b) At Price, 38 per cent of the supervisors of the
matched persisters were high school graduates
and above.
(c) At Washington, 8 per cent of the supervisors of
the drop-outs were high school graduates.
(d) At Washington, 34 per cent of the supervisors of
the matched persisters were high school graduates
and above.
(e) At Turner, 4 per cent of the supervisors of the
drop-outs were high school graduates.
(f) At Turner, 48 per cent of the supervisors of the
matched persisters were high school graduates
and above.
9. The data relevant to the drop-outs' and matched persisters'
extra-curricular activities at L. J. Price, B, T. Washing¬
ton and H. M. Turner High Schools were as follows:
(a) At Price, 86 per cent of the drop-outs did not
participate in any extra-curricular activities.
(b) At Price, 78 per cent of the matched persisters
did not participate in any extra-curricular
activities.
(c) At Washington, 82 per cent of the drop-outs were
not participants in any extra-curricular activities.
(d) At Washington, 86 per cent of the matched persisters
were not participants in any extra-curricular acti¬
vities.
(e) At Turner, 84 per cent of the drop-outs were not
participants in any extra-curricular activities.
(f) At Turner, 60 per cent of the matched persisters
were not participants in any extra-curricular
activities.
10. The data pertaining to the drop-outs' and matched persisters'
peer relationships at L. J. Price, B. T. Washington and H. M.
Turner High Schools were as follows:
(a) Of the twenty items, matched persisters at Price
had a higher per cent of positive replies than
those of the drop-outs.
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(b) Of the twenty items, matched persisters at
Washington had a higher per cent of positive
replies than those of drop-outs.
(c) Of the twenty items, matched persisters at Turner
had a higher per cent of positive replies than
those of the drop-outs.
11. The data pertinent to the drop-outs* and matched persisters*
grade point averages at L. J. Price, B. T. Washington and
H. M. Turner High Schools were as follows;
(a) At Price, the mean, for the drop-outs was 1.30, the
matched persisters mean was 1.72 with a difference
between the two means of .42 to indicate a ”z" ratio
of 3.32 in favor of the matched group. This differ¬
ence was significant at the .01 level.
(b) At Washington, the mean for the drop-outs was 1.28,
the matched persisters* mean was 1.64 with a differ¬
ence between the two means of .36 to indicate a "z**
ratio of 2,12 in favor of neither group. This dif¬
ference was not significant at the .01 level.
(c) At Turner, the mean for the drop-outs was 1.19, the
matched persisters* mean was 1.59, with a difference
between the two means of .40 to indicate a *'z'’ ratio
of 3.64 in favor of the matched group. This differ¬
ence was significant at the .01 level.
12. The data on the grade point averages as achieved by the drop¬
outs at L. J. Price, B. T. Washington and H. M, Turner High
Schools were as follows:
(a) The mean for the drop-out group at Price was 1.30. At
Washington, the mean for the drop-out group was 1.28,
The two means showed a difference of ,02 to indicate a
"z" ratio of ,13 in favor of neither group. The differ¬
ence was not significant at the ,01 level.
(b) The mean for the drop-out group at Price was 1.30 while
the mean for the Turner drop-out group was 1.19. The
two drop-out groups showed a difference between the
means of .11 to indicate a "z" ratio of 1.00 in favor
of neither group. The difference was not significant
at the .01 level.
(c) The mean for the drop-out group at Washington was 1.28
while the mean for the drop-out group at Turner was 1.19.
The two drop-out groups showed a difference between the
mean of .09 to indicate a "z" ratio of .64 in favor of
neither group. The difference was not significant at
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the .01 level.
Conclusions.—A study of 150 drop-outs and 150 matched persisters
from the three selected high schools during the academic school year of
1962-1963 indicated the following conclusions:
1. That the drop-outs did not disclose a stereotype pattern,
for the matched persisters revealed a pattern very much
similar to that of the drop-outs.
2. That more males dropped out than females in the three
schools studied.
3. That the majority of the drop-outs occurred in the ninth
and tenth grades.
4. That most of the drop-outs' l.Q.'s ranged below average.
Yet, there were persisters who possessed the same I.Q.
ranges.
5. That the drop-outs and matched persisters were products
of large families. Most of the families had four to
six siblings.
6. That the majority of the drop-outs and the matched per¬
sisters lived in homes that were classified as fair.
7. That the majority of the drop-outs were under the super¬
vision of the mother only. However, there was very little
difference in this per cent and the per cent who were
under the supervision of both mother and father. The
majority of the matched group were very definitely under
the supervision of both mother and father.
8. That the majority of the drop-outs' and matched per¬
sisters' supervisors were employed in low income occu¬
pations .
9. That the majority of the drop-outs' and matched per¬
sisters' supervisors were persons who had dropped out
of school.
10. That extra-curricular activities did not appear to be a
part of the drop-outs' and matched persisters' programs.
11. That the drop-outs' peer relationships were not as favor¬
able as that of the matched persisters.
12. That the drop-out and matched groups at Price and Turner
did not reveal similar academic achievement as shown by
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teachers' marks, for the data disclosed statistically
significant differences in grade point averages in
favor of the matched groups.
13. That the drop-out and matched persister groups at Wash¬
ington made similar academic achievement as shown by
teachers' marks, for the data disclosed no statisti¬
cally significant differences in grade point averages.
14. The drop-outs at the three schools made similar academic
achievement as shown by teachers' marks, for the data
disclosed no statistically significant differences in
grade point averages.
Implications.--The researcher has made the following implications
from the conclusions drawn;
1. Everything possible should be done to continue to raise
the educational level in America in order to increase
the holding power of the school which is necessary to
meet the needs, as near as possible, of each and every
s tudent.
2. If the educational level were raised, it would stand to
reason that the socio-economic level would be raised,
and certainly, the students of tomorrow would possess
a higher degree of values basic to better living in our
society.
3. Commence a program which will bring about more harmonious
relationship between the home and school.
4. Until parents are better prepared educationally and econom¬
ically, there will be very little other than that which
Is being done to challenge the drop-outs to continue his
education through to graduation. Certainly, this goal
must have its roots in the home and school.
Recommendations.--The interpretation of the data of this study
would appear to warrant the following recommendations for improving the
efficiency of the program offerings in the schools and improving the
holding power of the school:
1. The school curriculum needs to be revised to meet the needs
of more students. This requires additional facilities and
trained personnel.
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2. A long range drop-out program needs to be instituted,
in order to identify, work with, and counsel with
potential drop-outs. This program should have its be¬
ginning in the elementary school. This also requires
additional facilities and trained personnel.
3. A nationally accredited vocational school which teaches
current and anticipated occupations is essential. This
school should be geared to the needs, abilities and in¬
terests of the drop-outs and the potential drop-outs.
4. The present adult educational and vocational programs
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